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and
(1 )
I have
for
and
Maybe
my wonderful

4, Students try to write the full text in pairs. Read out the original once
more and ask them to correct their versions of the text. Leave the
prompts on the board. Your students might need them in the
writing stage later on.

» Collecting language

1. Revise or teach the following verbs and noun phrases, so that your
students will have a greater variety of [anguage at their disposal in
the writing stage. Write them on the board. :

Verbs
to mix / to blend / to boil / to grind / to cut /
to add / to stir / to put in

Quantities

a litre of / a pint of / a kilogramme of /

a pound of / a packet of / a tin of / a bottle of /

a cup of/ a glass of/a piece of/

a spoonful of / a bit of / pieces of / some drops of

. Give your class time to study the words on the board.:

. Revise the words by forming them without making a sound. The
students have to guess the words from the movements of your lips.

4, Cover the words up and ask the students to remember as many as

they can.

W N

TEXT CREATION

Ask your students to create their own texts based on the model.
Mention that if anyone decides to use time or order markers like first,
second, then, they will have to shift to the past tense. Here is a text
written by a student in the second year of English.

We have blended some western things:
pieces of cowbays

an old hat

and a gun.

We have added a cactus

and some sand.

We've ground some lassos

and saddles and stirred everything
carefully.

Maybe you would like to taste it
our wonderful western cocktail.



LEVEL
[ntermediate +

TIME
45-50 minutes

PAST PASSIVE

Section A

AlM
- to introduce the past passive

DISCOVERY

1.

Write the following on the board:
THE MYTHICAL TIMES

Tell the students that this is the name of a newspaper, and then
write some of the headlines from the newspaper, choosing myths
and stories that will be familiar in your students’ own culture. For
example:

Dragon killed by youth
Man swallowed by whale
Grandmother eaten by wolf
Frog kissed by princess
Twins nursed by wolf

. Aslc the students if they recognise any of these “news” stories. (in

the case of the above headlines, the myths and legends they refer
to are, respectively, George and the dragon, Jonah and the whale,
Little Red Riding-Hood, the frog prince, and the legend of Romulus
and Remus.)

. Ask the students, working in pairs, to write the first sentence of

each “news” story by expanding each headline, using this model:

Yesterday a dragon was killed by a youth.

. Write some of these sentences on the board, and use them to high-

light the form of the past passive.

. Assign different pairs one of the news stories each, and ask them

to continue writing it, summarising the main events, and even
adding a comment from a witness. For example;

Yesterday a grandmother was eaten by a wolf. Eighty-year-old Vera
Hood was alone in her house at the time, awaiting the arrival of her
granddaughter, Red Riding-Hood. Apparently, the wolf entered
without knocking and gobbled up the granny. He then disguised
himself as the unfortunate old lady. On arrival, Little Red almost
became the wolf's second victim. Fortunately, a guick-witted
woodsman came to the rescue. “Iit was her big teeth that made me
suspicious”, commented Little Red.
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CONSOLIDATION

1.

L

Prepare eight to ten sentences of the following pattern, and write
them very legibly on cards or slips of paper:

[An animal] was past participle | by | [an animal]
[A person] [a person]

For example: An efephant was swallowed by a snake; A hairdresser
was frightened by a mouse; A lion was chased by a clown.

Organise the class inte groups of about four or five students. In
each group there should be a sheet of paper and a pencil or pen to
draw with. Tell the class that the object of the game is to correctly
guess the mystery sentences, each of which follows the past
passive pattern (X was -ed by Y). '

One member from each group comes to the front of the class.
These are the “artists”..Show the artists the first of the sentences,
making sure that none of the other (seated) students can see it.
Fach artist returns to their group and attempts to draw the
sentence so that their fellow team-mates can correctly guess it. The
artists are not allowed to speak or to write words. The first team
who can shout out the correct, fully formulated, sentence gets a
point.

. Another member of each team takes a turn to be the artist, and

these new artists are shown the next sentence. In this way the game
continues until all the sentences have been used. The team with the
most points wins.

. When the game is over, the groups then write down each of the

sentences, using their own drawings as reminders. They then take
turns to read these out, and the teacher checks that these match
the original sentences on the cards, by, for example, holding these
up so all the class can see them.

USE

1.

Prepare three or four sentences about yourself, using the past
passive. Some of the sentences should be true, and seme false. For
example,

COnce | was mistaken. for fane Fonda.
Once | was bitten by a mongoose.
Once | was arrested for jaywalking.

N e ., . B
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2.

W

Ask the students to guess which sentences are true and false. Once
they have guessed, invite them to ask you more questions about
the true stories. You can provide example sentences and write
them on the board. For example:

When did that happen?
How did you feel?
What did you say?

etc.

Students then do the same. Individually, they compose their
true/false sentences, using the past passive. In pairs or small
groups they take turns to read their sentences aloud. Their
classmates then try and guess which sentences are true. They then
have a short conversation about the true stories. Finally, invite
individual students to recount some of these stories to the whole
class.

oy g o] e
ot voile
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LEVEL
Intermediate +

TIME
40-50 minutes

EXTRAS

(Optional) OHP or two
large sheets of poster

paper; pen or stick

2

Section B

PREPARATION
Copy the picture puzzle and skeleton text onto (separate) OHP trans-
parencies or large sheets of poster paper.

PRESENTATION OF MODEI. TEXT
1. Display the picture puzzle below.

i Ig Ig '3 lg lg

2. Remain silent for one or two minutes, Try to elicit words from the
students. If someone guesses a word correctly, point to the
corresponding picture/letter(s) in the puzzle and nod your head.

. Point to the first line of the picture puzzle. Elicit the first line of the
model text below and write it on the board. Proceed like this with
all the other lines of the model text.

i

Medel text

My biology teacher was bitten by a cat
My brother was kissed by a vampire
My dog was kidnapped by an eagle
My friend was run over by a tricycle
My hamster was eaten by a snake
and [ was seen by my mother

as | was pouring a bow!

of tomato soup

out of the kitchen window.,

What a day!




FIRST TEXT RECONSTRUCTION

1. Teli the students to rehearse the mode! text by reading it half out
loud to themselves,

. Form pairs. Remove the model text/switch off the OHP,

. Ask the pairs to look at the picture puzzle and write the model text.

. Re—form the class. Ask someone to come to the board.

. Get the other students to dictate the text to the person at the
board. Do not interfere, even if the text on the board is different
from the original.

. Form pairs again. :

. Display the skeleton text. Ask the pairs to check their texts against
the text on the board and the skeleton text. Tell them to add to
their texts and correct them. Do not interfere as long as your
students do not get stuck. Allow about three minutes.

8. Display the full model text again. Get students to check and correct

their version against it.

Ul N

~] O

Skeleton text

M_ b____.__ b w__ b_____ b_ac__
M_ b_._ ... w__ k_____ b_av______

M_ d__w._._ k________ b_a_e_._.

M_ f_o___._ W._ Fro_o___b_at______._
M_ h______ wW__ e____b_as____
a__lw__s_.__b_.m_ m____._

a_Iw__ p______ ab_ ..

o. t_____ 5 __ .

o__o. t_._k w

SECOND TEXT RECONSTRUCTION

1. Ask your class to put their texts face down on their desks.
Continue 1o display the skeleton text.

2. Lead a choral reconstruction of the text. Guide by moving a pen or
stick at reading speed through the text.

THIRD TEXT RECONSTRUCTION
1. Now switch off the OHP/remove the text skeleton.
2. Lead another choral reconstruction of the text.

TEXT CREATION
Everyone writes their own texts. Allow about ten minutes.
The following text is by a thirteen-year-old in the third year of English.

My mother was bitten by a dog

My sister was bitten by a snake

My brother was thrown into a swimming pool
[ was knocked down by a car

when | was crossing the street

My cousin was kissed by a budgie
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and my boyfriend fell il
when a pumpkin was dropped on his head.
What a day!

Extension

When you have corrected the students’ texts, ask them to write a
skeleton version of their text as homework. These student skeleton
texts can then be redistributed and used for further practice.

Variation

If you work with adults, you may want to use the following text:
At the office

a door was slammed in my face

| was told several lies

and my new computer programime

was eaten by a virus.

in the pub

! was looked up and down

by all the men

and when | blew my top

I was politely asked to leave.

When t came horme,

I found out that my phone had been disconnected
and there was no way

of sharing my anger

with anybody.




LEVEL
Elementary - lower
intermediate

TIME
45-50 minutes

GOING TO

Section A

AIM

- to introduce going to, to talk about intentions

DISCOVERY

1. Assemble some objects on a flat surface -'such as a table or desk -

that is visible to all the students. If you have access to cuisenaire rods,
these are ideal. But, if not, a collection of different coloured pens and
books will do just as well. Items of plastic fruit (available from many
department stores) also work well. Check that the students know the
names and colours of the different cbjects. You may also want to
check that they are familiar with some basic prepositions of place,
such as in, on, behind, next to, between, in front of, etc.

. Get the students’ attention, and tell them to listen and watch

closely. Announce what you plan to do. For example (if using
cuisenaire rods):

I'm going to take the red rod and put it on the desk. Then I’'m going
to take the green rod and put it near the red rod. Then I'm going
to put the black rod between the green and red rods.

. Perform the action that you described, and ask the students if you

did it correctly.

. Repeat this activity, using different routines (which can become

increasingly more complicated), some of which you “get wrong”.
Allow the students to correct you.

. Invite a volunteer to do the same. At this point, you may want to

draw attention to the language you have been using to announce
your plans. On the board write

I’'m going to take/put the X rod near/on/under etc the Y rod.

. At the end of the activity, draw attention to the structure going to,

and point out that it is used to talk about plans and intentions.

CONSOLIDATION

1.

Copy and distribute the following matching activity. Ask students,
working individually and then comparing in pairs, to match the
plans (on the left) with the “evidence” {on the right).

Dar and Jackie are going to get married.  They've already started fooking for one.
Arthur is going to retire next year. They've already booked their flight.
Robin and Chris are going to buy a house.  He’s already told his boss.

Cheryl is going to be a doctor. He's afready got a publisher.
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Vivian and Terry are going to spend a He's already found a teacher.

week in the Maldives.

Darfene is going to start her own business.  They've already got the rings.

James s going to write a novel, She's already got a name for it.

Nick is going to fearn Chinese. She's alreadly graduated from medical school.

2. When you have checked the task, forewarn the students that you
are going to test their memories. Let them study the information
for half a minute, and then ask them to turn their papers aver. Ask
guestions, such as:

Who's going to be a doctor?
What is Nick going to do?
elc.

You can turn this into a competition by organising the class into teams
and allocating one point for each correct answer.

llJ.SEDraw the following chart on the board:

today tomorrow | next week next month
work/school
free time

Partly fill in the chart with notes that represent your plans. For example:

today tomorrow | next week next month
work/school | correct staff meeting | conference
homework
free time mavie hairdresser

Ask students to use these notes to ask you about your plans. You can
provide some useful questions, and write these on the board:

Are vou going to see a movie tomorrow?
What are you going to see?

Who are you going to go with?

etc.

2. Ask students, working individually, to copy the chart and to make
hotes in the relevant boxes, according to plans they have made.
They then exchange their charts with their neighbour, and ask and
answer questions about it.




LEVEL

Elementary - lowar
intermediate
TIME
50 minutes

EXTRAS

Flash cards (optional), a
list of sentences on
poster paper or OHP
transparency

Section B

PREPARATION
Write several commands on flash cards, for example Put on your hat,
Blow out the candle, etc,

LEAD-IN ACTIVITIES
*You can do it

1.
2.

v

Get the students to stand in a circle.

Give a command such as: Read a newspaper, Clean your teeth,
accompanying it with mime. Encourage everyone to imitate you.
They need not speak. Choose your commands according to
language and situations you have taught so far.

."Change to giving the commands without mime and gesture.
- Elicit the commands from the students by miming the action.
. Ask your students to stand in two rows like this:

5Ss
55
55
55
55
T

. Say that you have commands written on flash cards, Tell the first

student in each row to mime the action that they see on the flash
card you show and then go to the last position in the group. Do
several examples and then have a competition between teams. The
first of the twe front students to correctly mime a flash card
command scores a point. Both go to the back of their line. Flash a
new card for the two new students at the front.

» What am | going to do?

1.
2.

Write You are going to ... on the board.

Elicit sentences such as You are going to have a cup of tea, You are
going to post a letter, You are going to go ro bed. Mime what a
person usually does just before the action you want to elicit from
the students. For example, putting a tea bag into a mug and
pouring hot water on it (before having a cup of tea).

. When they are familiar with the idea, ask students to come out and

do some miming in front of the class. The other learners guess
what the student who is miming is going to do.

Variation

Display a list of sentences on poster paper or OHP (see the sample
sentences).

2. Give your students twenty seconds or so to remember as many
sentences as possible,

1.
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3.

Elicit the sentences from the class by miming a prior action for each.

You are going to drive a car.

You are going to clean your teeth.
You are going to drink a cup of tea.
You are going to play a guitar.

You are going to pick a flower,

You are going to listen to a record.
You are going to paint a picture.
You are going to ride a motorbike.
You are going to pick some apples.
You are going to ride a horse.

You are going to watch TV.

You are going to go for a walk in the rain.

» Broken promises

1

. Tell the class about one or two situations in which you had intended

to do something but never did. For example:

You know, fast Sunday I said to myself, I'm going to write this letter to Bil?’
You know what happened? The telephone rang and a friend asked me to
come over to his place. So | went and didn’t write the letter.

. Ask everyone to think of similar situations and talk about these in

small groups.

PRESENTATION OF MODEL TEXT

1.
2.

3.

o~y

PN

Read out the model text (below) twice. :

Ask everyone to close their eyes and imagine what the place the
person lives in looks like. Read the text out again.

Ask several students what they have visualised. For example: Is the
room big? Are there any curtains? Make sure they understand that
the I’m going to ... sentences were said either in the morning or at

the beginning of the afternoon.

Model text for young learners
‘I'm going to tidy up my room
I'm going to write a letter

I’m going to help Mum

I’'m going to do my homework,’
[ said to myself

but then

| watched TV all afternoon.

=
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TEXT CREATION

1,

Now write the following prompts on the board and tell your
students to write their own texts. Allow about five minutes.

‘I'm going to
I'm going to
'm going to
'm going to ‘ )
I said to myself

but then

. As students finish, they pair up or form groups and read each other

their texts. If some people finish their writing much sooner than
others, they can keep finding new partners.

Variation
If you work with adults you may want to use the following model text:

t'm going to eat less

I'm going to cut down on smoking

I’'m going to do more exercise

I'm going to drink less coffee,’

! said to myself

but by Friday the week had turned out
Just the same as all the others.

I

FATTEG T Tames acmmet oA ;
CHAFTER 23 VENRSE, aspecl and voige
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LEVEL
Intermediate +

TIME
45-50 minutes

WHEN + PRESENT

Section A

AlM
- to highlight adverbial clauses of time (with when)

DISCOVERY

1. Tell the class you are going to give them a science lesson - but your
science is a bit shaky! Write, or project, the following sentences on
the board. Ask the students to read them and decide if they are
correct or not.

When you heat ice, it expands.

When you drop glass, it bursts.

When you heat water, it mefts.

When you prick a balloon, it boils.
When you set light to paper, it breaks.
When you heat metal, it burns.

2. Since the sentences are obviously not correct, ask the students to cor-
rect them, by re-arranging the verbs in the main clause (ie, after it in
each case). They can consult in pairs before giving you the answers.
(If dictionaries are available, they may want to consult these).

3. The corrected sentences are:

When you heat ice, it melts,

When you drop glass, it breaks.
When you heat water, it boils.

When you prick a balloon, it bursts.
When you set light to paper, it burns.
When you heat metal, it expands.

Use these sentences to highlight the sentence structure When X
happens, Y results to talk about general truths.

CONSOLIDATION

1. Organise the class into pairs. Copy and distribute the two versions
of the gap-filled text (‘Mood Swings’}, so that each pair has either
version A or version B (but not both!). Ask them to try and complete
the poem by filling in the gaps using the words in the boxes. For
those who have version A, point out that each pair of lines rhyme.

Mood Swings (A)
kip sigh snack bus mac fuss weep fly dip
When 'm hungry, | have a

When it rains, I wear a .
When I'm hot, I takea .




When I'm tired, | have &
When I'm bored, | yawn and
When I'm mad, | may let

When I'm late, | take a

When I'm sick, { make a

When I'm sad, I sit and

And when I'm done, I go to sleep.

Mood Swings (B)

bored tired sad late hungry hot rains sick mad

When P'm , | have a spack.

When it | wear a mac.
When I'm ______, | take a dip.
When{'m_____ | have a kip.
When I'm ! yawn and sigh.
When 'm _____, I may let fly.
When 'm ..., | take a bus.
When I'm , I make a fuss.
When 'm ______, I sit and weep.

And when I'm done, | go to sieep.

2.

When the pairs have filled in the gaps to the best of their ability, re-
group them so that each student with the A version is sitting (or
standing) next to a student with the B version. They can then
compare their texts.

. Resolve any remaining doubts, eg, as to the meaning of the

idiomatic expressions have a kip (= have a short sleep), let fly
(= react violently), make a fuss ( = seek a lot of attention by
complaining, being restless, etc) .

4. As an optional follow-up, the poem can be recited, either by
individual students, or by the class in unison.

USE

1. Write the following rubric on the board:
What do you do, when you feel (bored/happy etc...) 7

2. Ask learners, working individually, to generate at least five
questions using the rubric.

3. In pairs or small groups, they ask and answer the questions. They

4
et

should make a mental note of any similarities or differences, and
be prepared to report these to the class.

TR RR bl B oI .
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LEVEL Section B

Intermediate +

e e LEAD-IN ACTIVITIES
TIME

. - Building vocabulary
SP_m'iujei_ o 1. Teli your students that you’ll show some words for only a couple of
EXTRAS ceconds. Ask them to remember as many as possible and to note
Class set of the them on a sheet of paper.
worksheet: three strips of 2. Show words from the model text (on an OHP or a poster). When we
paper for each student tried out the activity with fourteen-year-olds, we used the

following words:

people build mountain shout feel
spend more money on kill fast inarow
cool bombs bored then world

3. After removing the word list, elicit the words. Write them on the
board exactly as students give them.

4. Display the words again. Students check the words on the board
against the list on the OHP/paster paper. Explain any words they do
not understand.

5. Ask them to form meaningful sentences with the words.

PRESENTATION OF MODEL TEXT
1. Add watching, children, than, kill to the list above.
2. Hand out copies of the worksheet.

% WORKSHEET
@ When it is B
: to get by

§ix programmes .,
when it is coof

to cars
on ,
when it is cool
to_______ _yourselfona._______motorbike,
when it is cool
to
that can the of the s
{ like standing

on the highest
in the world and
ing 'No’.

3. Ask various students to read out their solutions. Then read out the
full text:
Model text
When it is cool
to get bored by watching
six programmes in a row,
when it is coof
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to spend more money on cars

than on chifdren,

when it is cool

to kill yourself on a fast motorbike,
when it is cool

to build bombs

that can kill the people of the world,
then | feel like standing

on the highest mountain

in the world and

shouting ‘No’.

TEXT CREATION

1.

Ask your students to work in groups of four to six. Each student
writes at least three sentences beginning with When it is coof on a
different strip of paper.

- Collect the strips of paper and pass them on to another group so

that each group has at least tweive strips from another group. They
read through them, select those which form a meaningful text and
add an ending that starts with then I fee! like. ...

. Each group chooses a spokesperson who reads out their text.
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LEVEL
Intertmediate +

TIME
40 minutes

PAST SIMPLE AND PROGRESSIVE

Section A

AlM
- to introduce the past progressive in association with the past simple

DISCOVERY

1, Draw two stick figures on the board, with speech bubbles, as if in
conversation with each other. The right-hand figure should have
one arm in a sling.

2. Write the following jumbled dialogue on the board, or project it. Even
better, write each line onto separate cards, and stick these on the
board. Ask the students, working in pairs, to put the dialogue in order.
Alternatively, make as many copies of the dialogue as there are pairs
of students and cut up each copy into its individual lines. Shuffle
these, distribute them, and ask the students to unjumble them.

| was skiing and | fell.

Yes, much better, thanks.
Did it hurt?

What's happened to you?
Are you feeling better now?
How did it happen?

I broke my arm.

You bet.

3. Check the task in open class. The most likely ordering of the
dialogue is the following:

What’s happened to you?

! broke my arm.

How did it happen?

{ was skiing and | fell.

Did it hurt?

You bet.

Are you feeling better now?
Yes, much better, thanks.

4. Ask individual students to take one role each, and to read the
dialogue aloud while the rest of the class listens.

5. Highlight the use of the past progressive and the past simple in the
sentence: f was skiing and | fell. Point out that the past progressive
provides a “frame” for the event expressed in the past simple. Elicit
an alternative-re-wording of this sentence using when: [ was skiing
when | fell. Or: When | was skiing, | fell.

6. Ask the students to invent and practise similar dialogues for these
situations: a person with a broken leg, a person with a black eye, a
person with a bandaged finger, a person with a bad back.

TR AFTER 2 Tenee, a:pect and vwiile
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CONSOLIDATION

1.

Play a variety of the game Charades where one person mimes the
elements of a sentence while the others try and guess what the
sentence is. First, prepare some sentences, using the structure /
was ...ing and [past simple], for example:

! was watching tennis and jt started to rain.

! was walking the dog and | met a friend.

/ was having a shower and the phone rang.

| was working at my computer and the power went off.
{ was preparing dinner and | cut my finger.

I was riding a horse and I fell off.

! was fishing and | caught an octopus.

! was painting the ceiling and I fell off the ladder.

Write the sentences onto separate pieces of card or slips of paper.

Demeonstrate the activity with one of the sentences, acting it out in
sequence, Encourage the students to guess the sentence, by saying, for
example, You were playing tennis. (No) You were watching tennis. (Yesi)

Whoever correctly guesses the complete sentence has the next
turn, (It is important that the student says the whole sentence in
order to claim the turn. You can use your discretion as to how exact
the sentence should be. For example, you might accept / was
cooking dinner, or | was making dinner, or, simply, / was cooking,
instead of / was preparing dinner.)

. Continue playing until all or most students have had a turn.

. Ask the students, working in pairs, to write down as many of the

sentences as they can remember, but using the names of the students
who mimed them: Paula was watching tennis and it started to rain.

USE

. Write the following wh-words on the board: When...? How...? What...

Who...? Where...? Why...? Then write this pattern on the board:
Once, when I was ...-ing, | found/lost/saw......

Provide an example of your own, using the pattern. For example, Once,
when | was travelling in Syria, | lost my passport. Invite learners to ask
you more questions, using as many of the whA-words as they can.

. Ask the students to each write two or three sentences using the pattern.

Then, organise the class into groups of three, and each student takes
turns to read out their sentence while the others ask wh-guestions.

. Invite individual students to report some of the more interesting
stories to the class.
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LEVEL
Intermediate +

TIME
2 fessons of
40-50 minutes each

EXTRAS )
Model text copied on
QHP transparency or
44-45 index cards

Section B

PREPARATION
Copy the mode! text (further below) onto an OHP transparency or copy
it onto index cards, one word per card.

Lesson one

LEAD-IN ACTIVITIES

- Circle clap

1. Get your class to sit in a circle.

2. Clap your hands once. The student sitting on your right has to clap
hands immediately after you. Then it's the second student’s turn
and so on. Practise for a while in one direction until you get a
smooth, rhythmical clap going round fast, then change direction.

» Associated words

1. Announce that you are going to say a word, and that instead of
clapping, everyone, in turn, says a word that they associate with the
word mentioned by the person before them.

2. Get your learners to do this as quickly and as rhythmically as
possible. For example:

wood - squirrel - high tree — wind - ocean - across ...

» Disassociated words
Proceed as above, but this time everyone says a word they think has
nothing to do with the word before. For example:

wood - salt - good - coat - really - dictionary ...

- Impromptu story: associated words

Say that you are going to tell a story. Add that anyone can interrupt
you by shouting out a word which you haven't used yet but which the
story brings to mind in some way. You then have to fit that word into
the story. For example:

Teacher: Once upon a time there was

Student 1: King

Teacher: Yes, a king. He had a beautiful garden

Student2: Witch

Teacher: -The king had a beautiful garden that he really enjoyed,
but there was one problem. At the back of the garden
there was a little hut and in this hut lived a witch.

Student3: Midnight

- Impromptu story: disassociated words

Proceed as above, but this time there will be more surprise elements
because the students must shout out words which they think have
nothing to do with the story told so far. For example:




Teacher: QOnce upon a time there was

Student 1: Steam engine

Teacher: An old steam engine.

Student2: Cow

Teacher:  You will probably find it hard to believe, but this steam
engine fell in love with a cow. One day

Student3: Hot dog

Teacher: Hot dog? Yes, one day the steam engine wanted ro treat
the cow to lunch. The cow liked hot dogs. So they both
went to a fast food restaurant.

Student 4: Knife

Teacher:  Knife, well, the cow had brought her own knife because ...

PRESENTATION OF MODEL TEXT

1. Place your transparency on the OHP with everything hidden but the
first word.

2. Elicit the text word by word, each time asking students to guess the
next hidden word. Use two blank sheets of stiff paper to mask then
slowly reveal the text word by word: move one sheet of paper
horizontally, the other one down, line by line.

Give as little verbal help as possible, but use as many of the
following types of prompt as you can:

a. mime, gesture

b. reveal the first letter of the next hidden word

¢. reveal words |etter by letter

d. confirm or deny the word in grammatical terms (e.g. ‘No, plural’,
‘Use a different tense’, ‘Right, it is a verb’).

Model text

When | got home last night

I found a toad on my bed.

It was snoring.

| was so frightened

[ ran to the front door.

When | got there

It was sitting on the doorstep grinning,
‘My name’s john’, it said

and disappeared.

Variation

If you do not have access to an OHP, try this:

1. Write words on cards, one word or word group per card.

S i 2. Elicit the text bit by bit as above. Display the cards either by
sticking them on the board or by arranging them on the floor with
you all sitting around them in a circle.
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Lesson two

TEXT RECONSTRUCTION

1. Cover up some words in the text (or remove some of the cards).
2. Elicit the missing words.

3. Repeat this several times, each time deleting more words.

TEXT CREATION

1. Write the following prompts on the board:

When I (the old man/my sister/friend etc.)
1 (he/she etc.) found/realised/met/
was/were
| (he/she)}
! (he/she)
When

was/were

2. The students write their own texts, with the help of the prompts.

TEXT SHARING
Get the class into a big circle. Ask everybody, one by one, to read their
text out loud.

ACKNOWLEDGEMENTS

We learnt the hand-clapping activity and the impromptu story-telling
techniques from Norman Skillen. The model text is based on a text
handed in to us during a workshop at Pilgrims. It is signed ‘Shirley’.



MIGHT

LEVEL Section A

Intermediate +

PR SR AlM
?gdfqinutes - to introduce might to talk about possible events.
DISCOVERY

1. Draw four “frowny” faces on the board. Tell the class that they are,
respectively, Sam (a surfer), Kim (a farmer), Jan.(a skier), and Pat (a
shepherd). Above their heads draw three thought bubbles: one
showing rain, another sun, and the third snow. Check the meanings
of all these words.

2. Ask the question; Who's worried that it might rain? (Answer: Sam.)
Why? (Answer: Because he/she wants to go surfing.) Continue in
this fashion:

Who's worried that it might NOT rain? (Kim, because he/she wants
the grass to grow.)

Who’s worried that it might snow? (Pat, because it's not good for
the sheep.)

Who's worried that it might NOT snow (Jan, because he/she wants
to go skiing.)

3. Ask the students to write four sentences, one for each person,
following the pattern: X is worried that.... because ....

CONSOLIDATION

1. On the board draw two faces with speech bubbles, as though two
people were having a conversation. Underneath write the following
dialogue:

You fook worried.

I am worried.

What's the matter?

I'm worried | might fail my driving test.
Don't worry about it.

Why not?

Nobody fails their driving test.

! did.

You did?

Yes, six times.

2. Read the dialogue aloud, line by line, and ask the class to repeat it
in unison. Pay attention to the correct stress.

3. Divide the class into two halves, each half representing one speaker
and speaking in unison.
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4. Ask two students to take each role and to read the dialogue aloud.
Repeat this with other students. As each successive pair performs
the dialogue, start to erase words, phrases, and eventually whole
lines, so that the students are compelled to perform more and
more of the dialogue from memory.

5. Finally, when there are no words at ali left on the board, allow
students to practise the dialogue in pairs, and then to write it out
from memory.

USE

1, Prepare some sentences about possible events, either local,
national, or global, each with might, and which each may have a
negative impact on someone. For example,

The bus drivers might go on strike.

The price of oil might go up.

Real Madrid might not win the Champions League.
The government might ban smoking everywhere.
The mayor might lose the next election.

We might have a grammar test next week.

Dictate, write up, or project the sentences.

2. Ask the students, individually, to prepare a personal response to
each sentence, of the form: The bus drivers might go on strike, but
I’'m not worried because | have a bike. They then compare their
sentences in pairs or small groups, and decide who has the best
reason not to be worried.



LEVEL

Intermediate +

TIME

£0-80 minutes

EXTRAS
None

Section B

LEAD-IN ACTIVITIES

+ A story

From memory, tell your group a story (such as the story of the boy and
the coin below) in which an object gives somebody strength or
exercises some curative power. Do not just read the story off the page
or tell it from notes. If you want to make it as lively as possible, add
details.

On his way to school, Tom had to pass a garden with a fence. Behind
it there was always a big dog. Tom was worried that the dog might
come out in the street one day. When one day it really did, Tom quickly
crossed the street to avoid the dog and went into a shop. The old
shopkeeper realised that the boy was afraid and gave him a coin. He
said it would help him. When the boy left the shop, there was the dog
outside. Tom put his hand in his pocket. He held the coin firmly and
his fear passed. The next day he even dared to stroke the dog when it
was out in the street again.

= Power objects
Elicit words for things that might have curative powers. Also elicit
some information about these things, for example:

Student 1: Picture postcard.

Teacher:  What'’s the story behind it?

Student 1: My girlfriend sent it tome and it makes me feel good when |
look at it.

Student 2: Fluffy animal. I always have my fluffy hamster with me
when | have a test.

As you elicit words, write them on the board.

» Changes
1. Write the following pairs of words on the board too:
afraid courageous
worried calm
depressed full of energy
shy outgoing
sullen fively

2. Explain the words, giving at least one situation 1o clarify the
meaning.

3. Ask your students to move so that there is some open space in the
classroom.

4. Tell them that they are going to do an exercise in which they have
to remember situations from the past, but that there won’t be any
talking.

5. Ask everybody to find a bit of free space to stand in.

FSATTEE B Taman  acmact oeed geeee
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6. Tell them ta think of situations in their past which fit each one of
the pairs of words on the board. Give examples:

Situation one

Some years ago | stayed in a lonely motel in Arizona. During the night

! heard a couple of shots being fired. | tried to peer out into the dark

night, but couldn’t see anything. | couldn’t get any sleep because [ felt

terribly afraid.

Situation two

Some months ago | was walking home from a restaurant late at night.
When | turned the corner, | came upon a group of youngsters who
seemed to be having an argument with an elderly man. My first
reaction was to turn back, but when | realised there was something
threatening about the situation, | walked straight up towards them. |
was surprised how courageous | felt. The gang disappeared and the
man told me how glad he was that | had turned up.

7. Allow enough time for them to think and recall. Ask them to
stand in one space on the floor for the negative situation and
in another one for the positive one.

8. Telt them literally to step inte the space for the negative
situation and to go through it again in their mind. Give them
enough time for this procedure.

9. Ask them to step out of the negative situation and literally step
into the positive one by stepping into their positive space on
the floor. Allow enough time for them to remember the
situation again. Remind them to pay attention to any memories
of colours, sounds, tastes and body movement.

10. Ask them all to choose one or more of the 'talismans’ or
‘power objects’ listed on the board - ones which would fit into
their positive recollection. Allow time for this again.

11. Ask everyone literally to step back into the negative situation
again (by stepping into the corresponding floor space). But this
time they should imagine taking along their chosen power
object(s) and the memories of the colours, sounds and tastes
from the positive situation. Ask them to reflect how their
perception of the negative situation changes. It might be
helpful if you list the above steps on the board.

» Sharing

If you have the feeling that your students want to share their
experience, ask them to do so in pairs. Do tell them, however, that
sharing means listening, but not judging or commenting in any way.
PRESENTATION OF MODEL TEXT

Read out the madel text twice. Before reading the second time, ask
everyone to imagine what the person looks like.




Mode! text :

| was worried that | might lose my purse

I was worried that | might miss the bus

! was worried that | might forget to tell him

I was worried that he might not get any tickets
| was worried that he might not catch the train
and | was worried that he might not find me.
‘Please, no more worries,” | said to myself.
And | think 've learned the trick.

When | get worried, | pick up

a magic thing and say,

‘No more worries, l've had enough.’

TEXT CREATION

1. Write the following skeleton text on the board. Everyone writes a
text according to the model.

2. Publication of texts.

Skeleton text
was worried that might
was worried that might

Variation
If you work with adults you may want to use the following mode! text:

He was worried

that he might not be dressed properly.
He was worried

that he might be considered stupid
when putting forward his ideas.

He was worried

that he might have laughed too much.
And he was worried

that he might have taken up

too much of his friends’ time.

But on the day when he found out
that life was not a rehearsal

he packed all his worries into a bag,
walked on to a bridge

and flung them into the river.

ACKNOWLEDGEMENT -
We learnt the technique for the ‘changes” activity from Robert Dilts.
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LEVEL
Lower intermediate +

TIME
40 minutes

WHILE + PAST PROGRESSIVE

Section A

AlM
- to introduce while + past progressive to talk about simultaneous

past events.

DISCOVERY

1.

On pieces of card or slips of paper write a number of familiar
activities that can be easily and clearly performed, such as brush
your teeth, wash your face, comb your hair, put on lipstick, put
your shoes on, drive a car, ride a bike, lift weights, play golf, play
tennis, surf, play chess, play cards, play the guitar, play the piano,
play the drums, play the violin, do the ironing, sweep the floor,
wash the dishes, hang out the washing, chop wood....

. Distribute the cards, one per student. Ask them to keep them

secret. Allow students to ask you - privately - the meaning -of any
words they don’t understand.

. Ask individuals to perform their actions: the others watch and

guess the action, They should do this using the past progressive: (/
think) you were brushing your teeth, etc. They can do this in open
class or in groups (which may be less threatening).

. Once you have established the names of the different activities, ask

everyone to stand up and perform the activities simuitaneously
(you can take part tool).

. At a given signal, everyone should stop. Get the students’ attention

and dearly and deliberately report on two simultaneous activities,
using this model:

While Samir was brushing his teeth, Magda was playing the violin.
Repeat the pattern by choosing another example or two. Then

invite individuals to create examples of their own, using - While |
was washing the dishes, Ahmed was chopping wood... etc.

. Write some of these sentences on the board, and highlight the use

of the past progressive to describe activities in progress - in this
case, two activities in progress simultanecusly.

. Ask students to exchange their “action card” with another student.

Everyone then repeats stages 4 and 5.

CONSOLIDATION
1. Organise the dlass into groups of four or five. Each person in the

group should have a blank piece of paper. Tell everyone to write,
on the top of the page, a sentence beginning While followed by the



name of a famous peérson, eg, While Brad Pitt. They then fold the
top of the sheet of paper over, so that these words are hidden, and
each person passes the paper to the person on their immediate
right. They then each write an activity in the past progressive, eq,
was doing the dishes, fold the paper again, and pass it on. The
activity continues through the following steps:

another name (eg, The Queen of England)
another activity (eg, was playing the guitar)
the words so they both decided to + a conclusion.

. They then unfold their papers and read aloud the sentences that

they have jointly created. The class can then vote on the best, most
bizarre, most likely, etc, scenario.

USE

1.

3.

Model the activity, by writing a sentence about yourself that
describes a simultaneous activity that occurred at a specific time in
the recent past, but don't mention who the other person was or
what they were doing. For example,

While | was watching TV last night, someone else was doing
something.

or

While | was driving home yesterday evening, someone else was
doing something.

. Ask the students to find out who the other person was by asking

you yes/no questions: Was it your husband? Was it one of your
children? Was it a neighbour/friend/total stranger? They then ask
yes/no questions in order to find out what the activity was: Was she
cooking? Was she reading? Was she watching TV too? ete, until they
have guessed. Write up the full sentence, eq, While f was watching
TV last night, one of my children was doing her homework.

In pairs or small groups, the students do the same.
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LEVEL

Lower interrmediate +

TIME

40~50 minutes
EXTRAS

OHP transparency or 14
strips of stiff paper

Section B

PREPARATION
Write the model text on transparency or on the strips of stiff paper,
one line per strip.

LEAD-IN ACTIVITIES

- Mime daily routines

1. Mime various actions (having a cup of tea, reading a paper, driving
a car) and ask the learners to guess what you are doing.

2 Write the words on the board or ask a student to do so. Make sure
everyone gets the meaning and pronunciation of the words right.

- like, dislike, don’t mind

1. Draw three columns on the board and draw a face on top of each -
one happy, one frowning, one indifferent. Tell your students that
the three faces stand for / like, | don’t like and | don’t mind.

2. Write the first letters of various daily routines in the columns and
ask students to guess what you like, dislike or don’t mind doing.

3. Encourage your learners to ask questions concerning each activity,
for example:

Student t: [ think you don't like getting up.

Teacher: That's right

Student 2: You don't like to shave.

Teacher:  That’s also true. | don’t like shaving.

Student3: Why don't you like it?

Teacher: Well, sometimes | cut myself, it takes time, | have to do

it again the next morning.

» Guessing game

1. Form pairs.

2. Each student writes down two activities they think their partner
likes / dislikes / doesn’t mind doing.

3. They read out their speculations and their partners confirm or deny
them. 1deally, students should work with partners they do not know
well, Time permitting, they may change partners several times.

+ Mental images

1. Tell your students that you are going to say a stem sentence which
you want them to finish in writing.

2. Give an example: While | was coming to school... “Let’s say you
were thinking about the homework you didn’t do, so you write
down “f was thinking about the homework | didn't do’.”

When you have said a stem sentence, ask everyone to close their
eyes and to wait for a clear mental image of what they had been

doing. Only when they have this image do they complete the stem.



For example:

Teacher:  While | was washing up | was thinking of...
Student 1: A large garden.
Student 2: A letter { wanted to write.

PRESENTATION OF MODEL TEXT

1. Show your students the first line of the model text very briefly (OHP
or flash cards). Tell them to write it down. Use the same technigue
with each line.

. Ask everyone to compare their text with a partner.

. Ask several students, one by one, to read out their texts.

. Display the whole text. Read it out as well, in order to give your
students a model of pronunciation and intonation.

3 W

Model text

While | was having breakfast

! was thinking about my boss.

While | was crawling along in heavy traffic
! was thinking about the pile of work
waiting for me.

While [ was at work

[ was thinking about a peaceful evening
in front of the TV,

and while | was watching TV

| was thinking about how difficult it is
to fall asleep.

| am always

ahead of my time.

TEXT CREATION
Write the skeleton text on the board. Ask your students to write their
own texts. They may change the last two sentences if they want.

Skeleton text
While | (he/she)was_____

While

While

and while

I arn (he/she is)
always ahead of my (his/her) time.

LSS e gl TENSE, 250l and Yol
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LEVEL
Elementary

TIME
40 minutes

THIRD PERSON -5, DOESN’T

Section A

AlM
- to introduce the third person form of the present simple,

affirmative and negative

DISCOVERY

1.

Collect four to six objects that you might find in a person’s
possession, such as in their handbag or briefcase, and which are
evidence of their habits and interests. The objects shouldn’t bear
the person’s name. They could be a bus pass, a concert ticket, the
photo of a cat or dog, the card of a Japanese restaurant, a bar of
chocolate, etc,

Tell the class that you found these items in a bag on the school
premises, and that you are trying to identify the owner. Check that
the students know the names of the different items, and ask
individual students and/or the whole class to repeat them.

. Hand out the objects, so that the students can examine them

closely. Ask the class whether they think the person is male or
female, young or old.

. Then elicit sentences based on what they can tell, from the objects,

about the person’s lifestyle. For example:

He (or she} takes the bus every day.
He (or she) likes classical music.

He (or she) eats Japanese food.

He (or she) likes chocolate.

He (or she) likes animals.

etc.

. Write the sentences on the board as they are elicited. When all the

sentences are written up, ask individual students to read them
aloud.

. Erase the verbs from the sentences, and see if the students can

remember them

. Ask individual students questions based on these sentences. For

example: Do YOU take the bus everyday? Do YOU like classical
music? etc, If any students answer negatively, say, 5o, it's not YOUR
bag. , B

. Write examples of negative sentences, using the appropriate

students’ names, alongside the affirmative ones that are already on
the board. For example.



He (or she) likes classical music. But Ana doesn’t like classical music.
He (or she) eats fapanese food. But Ernesto doesn’t eat Japanese food.

Highlight the form of the verb (likes, doesn't like) in each case.

CONSOLIDATION

1.

Organise the class into a circle, either seated or standing, Start a
memory “round”, by saying your name and something that you like,
using this formula: My name’s Scott, and 1 like ofjves.

« Point to the first student to your left, and explain that they must

repeat your sentence, but in the third person (His name’s Scott and
he likes olives} and add a statement about themselves (My name’s
Paolo and | like cheese...). The next person continues in this
fashion, repeating the previous statemments and adding their own
(His name’s Scott and he likes olives. His name’s Paolo and he likes
cheese. My name’s Sandra and | like tomatoes.} This continues until
all the students have had a turn.

USE

1.

Ask the students, working individually, to write six true sentences
about themselves on a slip of paper, three beginning / fike... and
three beginning / don't like...

- Collect the slips, shuffle them, take one out at random and read out

the six sentences that are written on it. Ask the other students if
they can guess who wrote them. Whoever wrote the sentences can
then confirm the correctness {(or not) of the guess. Continue like
this until all, or most of, the sentences have been read out.
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LEVEL
Elementary

TIME
30 minutes

EXTRAS
{Optional} OHP

Gy @

Section B

PREPARATION
If you have a OHP, write the model text on a transparency.

PRESENTATION OF MODEL TEXT

1. Present the text below on an OHP transparency or on the board.

2. Read the text out.

3. Tell your students to close their eyes. Ask them to imagine what the
giri looks like. Read the text a second time.

4. Ask them a couple of questions about her looks.

Model text

She likes animals

she likes flowers

she likes good stories
but

she doesn’t like

one thing:

fies.

TEXT RECONSTRUCTION

1. Put a mask on the transparency (or erase words from the board) so
that your students can only see the following:
She
she
she
but
she

2. Ask them to say the original version,

TEXT CREATION

1. Tell your learners to close their eyes and think of a person they
want to write about.

2. Ask them to create their own texts based on the above prompts.
Have your students read their texts out loud. They may, of course,
use he instead of she.

Here are two texts written by ten-year-old beginners.

She likes English Sha likes beautiful flowers
she likes French she likes her dolls

she likes biology she likes boys

but but

she doesn't like she doesn't like

one thing: two things:

unfair teachers. thieves and school.



LEVEL
Lower intermediate +

TIME
40-65

PAST TENSE FOR NARRATIVE

Section A

AlM
- to review past simple (for narration) and past simple questions

DISCOVERY

1.

Place two chairs opposite each other at the front of the class. Invite
one student from the class to take the “hot seat”. Sit in the other
chair yourself.

. Ask the student six to ten questions about the events of a defined

time in the past, eg, last night, the last weekend, or a recent
holiday. Typical questions might be: What did you do on Saturday?
Where did you go? Who did you go with? Did you have fun? What
did you do then? etc.

- Once the interview stage is over, the student returns to his or her

seat. Then, elicit from the class the main events that the student
reported, and write these on the right-hand side of the board, in
the first person. Eg, On Saturday | went to the cinema. | went with
two friends. We saw .... etc

- Next, ask the class if they can remember the questions that you

asked to get this information. Write up one or two example
questions: Where did you go? Who did you go with? Ask the class,
working in pairs, to reconstruct the rest of the questions.

. Write all the questions on to the board. Draw attention to the form

of the past tense in both the answers and the questions:
I went = Did you go?

CONSOLIDATION

1.

Set the scene by reporting a recent event in your life, such as Last
month | went to Portugal, or Last weekend | went to a party. Tell the
class that they are going to write a short account of that event, and

. so they need to ask you questions, But instead of speaking, they are

going to ask the questions in writing.

. Organise the class into about three or four groups. Distribute a dozen

or so slips of blank paper to each group. (It helps if each group has
different coloured paper.) Among themselves each group decides on
a question they want to ask, in order to get information that will be
useful for their report. They write the question on one of the slips of
paper and one member of the group delivers the question to you. If
the question is correctly formed (and relevant), write the answer on
the same slip of paper. The “postman” then returns to the group
where the answer is read and a new question formulated and
delivered to you for answering. If a question is not well formed, send
it back, perhaps with some indication as to what the problem is.
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3.

When each group has assembled sufficient information about the
event, they can then start to use this information to write an
account of the event (which should be in the third person}. Monitor
this stage and suggest any changes or corrections. During this
stage the groups are allowed to “post” you more questions if they
find that they are lacking important information.

_ When the accounts have been written, each group passes their text

to the group on their right. The texts are read, and then passed on
to the next group. Because the questions that each group asked will
be different, each group’s text will also be different. These
differences make an interesting focus for an open class discussion
stage at the end. For example, ask individuals to mention any
differences they found between the text that their group wrote, and
the texts that other groups wrote.

USE

un

_Write a "headline” that summarises - and exaggerates - a recent

event in your life, for example: Shopping Disaster. Or Weekend
Traffic Horror. Or Tennis Triumph. Invite the class to ask you
questions to get the gist of the story.

. Students now do the same: they write on a piece of paper their own

headline in large, legible script.

. Half the class stand around the room holding their headlines so

that these headlines are clearly visible. The other half (the
“interviewers”) each position themselves opposite one of the
students who is holding a headline, and ask them questions about
it. After a minute or so, cail out “Change!”, and the interviewers
move clockwise so as to face the next “headline”, and begin asking
guestions again.

Once all the interviewers have interacted with all the “headlines”,
the roles are reversed: those who were doing the interviewing now
stand with their own headlines and are themselves interviewed.

Some of the most interesting stories can then be reported back to
the whole class.
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LEVEL

Lower intermediate +

TIME
40-50 minutes

EXTRAS

A class set of the model

text

B
2

Section B

PRESENTATION OF MODEL TEXT

1. Form groups of three or four.

2. Assign a letter (A, B, C, D) to each student in each group.

3. Give everyone a copy of the model text.

4. Ask groups to read the text and make up a background story for it.

You may want to give them a few guiding questions for their work.

Model text

This morning | saw a woman

on the bus to school.

Her face was swollen

and her eyes were filled with tears.
Did she notice that everybody was
staring at her?

Did she see the two kids

laughing at her behind her back?
Did she hope that somebody would
ask her about her sorrow or

did she want to be left alone?

{ did not try to talk to her either.
Do not ask me why.

Guiding questions

What do you think had happened to the woman before she got on
the bus?

How many people were involved in the incident?

How did each of these behave?

What do you think was the motive for their behaviour?

What do you think happened after the woman got off the bus?

» Story-telling

1. Form four new groups by putting all the As, Bs, Cs and Ds together.

2. Ask everyone to tell the other group members their background
story.

*» Finding a similar situation

1. The narrator of the incident described above was not quite sure of
what was going on. Ask your students to identify with the narrator
and speculate about his or her feelings in the situation. Ask them
if they would have reacted likewise or totally differently.

2. Allow several minutes for everyone to recall a situation where they
had feelings similar te-those of the narrator.

3. Ask them to express in the form of a mind map what they

remember about this situation (eg, below).

ST NG worle
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TEXT CREATION

1. Point out or elicit the following about the model text:

opening statement (lines 1 and 2)-general

. focus on person (lines 3-4)-specific

four reflective questions {lines 5-11)

. narrator's behaviour (line 12)

addressing the reader (line 13)

. Ask your students to write their own texts based on this non-
linguistic structure,

NE RN TR

This example is by the student who produced the mind map above.

Last week | met a friend of mine,

a guitar in her hand,

her eyes a little sad,

her lips trying to smile,

her hand reaching out for something.
Did she notice | was there?

Did she want me to talk to her?

Did she really want me to do something
for her?

! wrote a poem for her.

| could have written it to myself.

Elisabeth Schweiger

LHEAFTES 0 Tense, asoedl and winice



LEVEL
Lower intermediate

TIME
40 minutes

PRESENT PERFECT (HAVE YOU !

Section A

AlM
- to reinforce the use of the present perfect with ever.

DISCOVERY

1.

Write this sentence on the board:

I have seen a flying saucer.

2. Check the students’ understanding of the sentence by asking
concept checking questions. For example:
Do we know when this happened? (Answer; No)
Did it happen some time in my life? (Answer: Yes)
3. Elicit ways of making the sentence negative. For example:
{ haven’t seen a flying saucer.
! have never seen a flying saucer.
4. Establish the meaning of never, ie, ‘not once in my entire life’.
5. Elicit the question form, ie,
Have you ever seen a flying saucer?
Establish that ever means: ‘in your entire life’.
6. Elicit other words or phrases that could substitute for flying saucer,
and write them on the board so as to form a table:
Have you ever a flying saucer?
seen a shooting star?
a space ship?
the rings of
Saturn?
a total eclipse?
etc.
7. Draw attention to the form of the present perfect, ie, have + past
participle.
CONSOLIDATION
1. Elicit the verbs associated with the five senses, ie see, hear, taste,
smell, and touch.
2. Organise the class into small groups. Ask each group to produce at

least one question of the type Have you ever...?, using each of these
verbs. For example, Have you ever seen a ghost? Have you ever
heard a wolf?

BESA, STl Al voile
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. Ask the students to stand up and circulate, asking and answering

their questions, and noting the answers. To do this, they will need
pen and paper, and a book to support their writing on.

When al! or most of the students have interacted with each other,
ask them to return to their original groups to collate the results of
their survey. This should take the form of sentences of the type:
Two people have seen a ghost. No one has heard a wolf, etc.

. Ask a spokesperson from each group to report some of the more

interesting facts they have discovered.

USE

1. Write the following table on the board:
One of us has been to
Two of us have seen
Three of us met
All of us eaten
None of us had

etc.

Organise the class into groups of four. The task of each group is to
generate as many true sentences - using the above table - as
possible. You can set a time limit, eg, five minutes. Or you can
make it a race, eg, the first group to generate 12 sentences is the
winner. To generate the sentences, learners will need to ask one
another questions using Have you ever....7

. Ask individuals to report on some of the more interesting

sentences that their group produced.




LEVEL

Lower intermediate

TIME
20-30 minutes

EXTRAS

(Optional) flash cards;
OHP necessary for the

variation

Section B

PREPARATION
(Optional) write infinitives of irregular verbs on flash cards, one per
card.

LEAD-IN ACTIVITY
* Back writing

1

. Tell your class to get together in threes and decide who is A, B, and C.
2.

Ask the As in each group to look at you, the Bs and Cs to turn their
backs to you. Nobody is allowed to talk. Mime an action {(one
expressable by an irregular verb) or show it on a flash card. The As
now turn around and write the past form of this verb on the Bs’
backs with their fingers. The Bs write the past participle of the verb
on the Cs’ backs. The Cs, in turn, note down the infinitive of the
verb on a piece of paper and put it face down on a desk.
Demonstrate the activity first with three students in front of the
class. Then continue with ten to twenty words.

. Read out the list of verbs you started with and ask each group to

check how many of the verbs they got right.

PRESENTATION OF MODEL TEXT

1.

2.

Present the skeleton text and ask your learners to complete it in
pairs {each dash stands for one letter):

Skeleton text

Ha__ vo_ ev__,ev__,ev_.
ioyo__ li__

i _ 87
N_,lha__ ne___,ne__._,ne___
H____ac____-__._ .
b__1on._.

ro__ a dr.___.

Ask a few learners, one by one, to read out their texts. Then read
out the original:

Modeal text

Have you ever, ever, ever

in your life

ridden a crocodile?

No, | have never, never, never
ridden a crocodile,

but | once

rode a dragon.
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GERC:

TEXT CREATION

Students write their own texts based on the madel.

The following texts were written by twelve-year-olds in their second
year of English.

Have you ever, ever, ever Have you ever, ever, ever

in your life in your life

swum in tomato soup? shouted at your teacher?

No, | have never, never, never No, | have never, never, never
swum in tormato soup, shouted at my teacher,

but f once but she once
found a fly in my tomato soup. shouted at me.
Variation

1. Show a range of irregular verbs on flashcards and tell your learners
to mime the verbs.

2. Now using the same cards, elicit the past form of each verb and ask
the students to say sentences using the past starting with Orice. ...
Proceed like this for a few minutes to give your learners sufficient
practice of the structure before you go on to the next stage.

3. Display the following 12 sentences on the OHP, read them out and
clarify the meaning of words your learners don’t know.

Have you ever eaten an earthworm?
Have you ever written a love poem?
Have you ever lost your schoolbag?
Have you ever drunk cod-liver oil?
Have you ever told a lie?

Have you ever found some money?
Have you ever caught a bat?

Have you ever seen a ghost?

Have you ever broken a window?
Have you ever bought some junk?
Have you ever ridden a camel?
Have you ever been to London?

4. Students study the list for a minute and then you switch off the OHP.

. Ask them each to say the sentence they like best.

6. Present the model text about riding a crocodile (above), then ask
your students to write their own texts.

wn

If you work with adults you may want to use the following model text:

Have you ever, ever, ever

in your fife

made another persan look like a perfect idiot?
No, I've never, never, never

made another person look like a perfect idiot,
but [ once

made a complete fool of myself.




LEVEL

Lower intermediate +

TIME
40 minutes

PRESENT SIMPLE

Section A

AIMS
~ to review present simple statements, both affirmative and negative
- to introduce defining relative clauses

DISCOVERY ‘
1. Write - or project - the following unfinished definitions on the
hoard, and ask the students to try to complete them:

A film buffis a person who...

A football fan is a person who ...
An animal-fover is a person who ...
A bookworm is a person who....

A shop-aholicis a person who...

A vegetarian is a person who....

2. Write up the students’ suggestions, making them more accurate if
necessary. For example:

A film buffis a person who likes films.

A football fan is a person who loves footbali.
An animal-lover is a person whao likes animals.
A bookworm is a person who reads a lot.

A shop-aholic is a person who shops a lot.

A vegetarian is a person who doesn't eat meat.

3. Highlight the form of the definition, including the use -of the
defining relative clause (beginning with who) and the use of the
present simple.

4, Erase (or mask) the terms for the people (fifm buff, football fan etc)
and see if students can remember them.

CONSOLIDATION
1. Write the following questions on the board:

Are you a real film buff?
Are you a real football fan?
Are you a real animal-lover?
Are you a real shop-aholic?

2. Tell the students that they are going ta work in groups to design

-~ some survey questions in order to- answer one of the above.
questions. The questions should take the form of Are you the sort
of person who....7 For example, Are you the sort of person who has
seen Casablanca ten times?
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3. Organise students into groups of four. Assign one category of
person to each group (ie, film buff, football fan, animal lover, shop-
aholic). Give each member of the group a letter of the alphabet: A,
B, C, D. The students work together to prepare at least four or five
questions.

4, Re~group the students by asking all the As in the class to sit
together, all the Bs to sit together, and so on. The students then
ask one another their questions, noting the answers. Each student
then decides who in the group is the most/least like the type of
person in question.

5. Ask individual students to report some of their more interesting
findings to the class.

USE

1. Ask students to draw the outline of their two hands on a piece of
paper. Teil them that the left hand represents “the people they like"
and that the right hand represents “the people they don’t like". On
each finger of the left hand, therefore, they should write an -
adjective that completes the sentence [ [ike people who are.... For
example, f like people who are funny. On each of the fingers of the
right hand they should write a negative adjective, eg, mean. Allow
students to use dictionaries, if available.

2. In pairs, students compare their *hands”, looking for similarities
and differences.

3, You can display these hands (labelled with the names of their
owners) around the walls of the classroom. Younger learners might
tike to decorate them.

[aEE I il of e B P P i WP P
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LEVEL

Lower intermediate +
TIME

At least 80-100 minutes
(or a series of 2 or 3 45-
mirutes [essons)
EXTRAS

A ball of string or wool;
photos; one large sheet
of poster paper for each
student; cassette of soft,
meditative music

Section B

PREPARATION
Before class, ask students to bring along a photo of themselves.

LEAD-IN ACTIVITIES

* Opening up a field of awareness

1. Show your class a photo of someone you like.

2. Telt them a few things about this person, for example, how you got
to know him/her, a story about him/her, etc.

3. Ask your students to work in groups and write a list of this person’s
positive qualities. They should include positive qualities that they
think this persan has, not only the things you have told them about.

4. Ask your students what they have written and list what they say on
the board, for example:

likes to faugh.

He/She helps you Wher? you {Tave a problem.
cares about doing things right.
hardly ever gets angry.

5. Ask the students to think of people they like, and ask them to add
positive qualities to the list you have started.

» [ like you because

1. Arrange your class in a circle sitting down.

2. Throw your ball of string to one student and tell this person what
you like about them. For example, ‘Peter, | like you because you are
a good listener’.

3. Ask Peter to wind the string around his finger and throw the ball to
another person in the group addressing them in the same way (eg,
‘Karen, | like you because you are friendly.”)

4. Allow seven to ten minutes for the game. Then go back to the list
you have started and, with the help of your students, add a few
more positive qualities.

Note

The preceding activity can noticably enhance positive feelings that
already exist among participants. Less obvious, perhaps, is the
potential of an activity like this for alerting you to any participants who
are isolated from the rest of the class. A teacher experienced in
facilitating group dynamics can use the insights gained to integrate
the student(s) into the group. (See especially Stanford 1977.)

* Positive self presentation

1.Ask your students to think of qualities other people like about them.
Tell them that various people like different things about each of us.
What their parents like about them might be totally different from
what their best friend at school or their favourite teacher likes.
Perhaps add a few examples about yourself,
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2. Ask your students to stick their photographs in the middle of a big
sheet of poster paper and to write around the photo the positive
qualities they think others see in them.

3. When they have finished, get them to close their eyes and imagine
themselves five years on from now.

4, Play some soft, meditative music. You can help your students with the
visualisation of their positive future self by guiding them, as follows.

Find a comfortable sitting position ... with your back straight and your
feet firmly on the ground... and for a while focus on the contact you
have with your chair... and the floor below you ... and while you are
listening to the sound of the music ... and the sound of my voice ...
you can also direct your attention to other noises you can hear at the
moment... the noise of the cars passing by ... and the footsteps of the
people walking along the corridor past our classroom (substitute
whatever sounds you can really hear in your class for these) ... and
now you can listen to your own breath ... as you breathe in and
breathe out... in a natural rhythm ... in and out. and while you are
sitting there in your chair ... listening to my words ... imagine yourself
five years on from now ... imagine that you are actually travelling into
the year X ... on a day like today ... you are now five years older... you
can feel that you have grown ... and developed in a very positive way
.. you have made things possible for yourself that you were dreaming
would come true five years ago ... just feel what it is like to have all
these positive qualities that you now have ... and how other people
react to you as you have changed ... and how you enjoy this ... take
some time now to experience this new feeling . . . while you're
listening to the sound of the music (allow two minutes) ... you feel very
light and happy and now you slowly start walking back through the
years to the here and now. Take your time, all the time you need and
slowly, stowly come back to the here and now. Slowly open your eyes
and stretch a little, welcome back to your classroom.

5. Ask your students to add their ‘future’ positive qualities to their posters.
Tell them to use the same language structure as above so that they
actually present themselves as having these qualities already.

PRESENTATION OF MODEL TEXT

1. Write the first two words of the model text on the board.

2. Elicit the text from the learners word by word, giving them as little
verbal help as possible.

3. As you elicit the text, write it in the vertical layout shown below. (If
you do not have freckles, you might want to adapt the text silghtly
so that it fits you personally.)

Model text
!

don't

like



G @

people

who are too noisy,
who talk all the time,
who tell lies,

who laugh about my freckles.
!

like

people

who are friendly,
who can listen

and who are honest.

RECONSTRUCTION OF MODEL TEXT

1. Tell your students that you want them to study the model text carefully.

2. Give them a minute.

3. Then cover the text up.

4. Elicit the text word by word, starting at the last word and working
backwards. Write the text on the board as you go along.

TEXT CREATION
1. Ask everyone to write their own text based on the mode!l. The
following skeleton text might be helpful:

Skeleton text
{ don’t like people
who
~ who
who
I like paople
who
who
and who

2. Students stick their texts on the poster they have c¢reated. Display
the posters an the walls around your classroom.

Variation
If you work with adufts you may want to use the following model text:

I don't like people

who can’t listen

who never read books

who smoke when I’'m still eating

and who gossip about others.

! like people

who are energetic

who love children

who fight against stupidity

and who care about the fate of our planet,
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CHAPTER 3
QUESTION FORMS







LEVEL
Lower intermediate +

TIME
45 minutes

QUESTIONS

Section A

AlM
- to raise awareness about basic question formation

DISCOVERY

1.

Prepare sets of cards, one set per group of three or four students.
Write a selection of short questions on the cards, one word or
phrase per card. Use capital letters, so that there are no
punctuation clues as to the word order. For the same reason, on
separate, smaller cards, prepare as many question marks as there
are questions.

For example, here is a set of four four-phrase questions, suitable for
a lower intermediate group:

WHERE WERE YOou BORN ?
WHAT ARE YOUR HOBBIES ?
HOW LONG HAVE YOU LIVED HERE ?
WHO Do YOU LOOK LIKE ?

[

. Organise the class into small groups and hand out the sets of

cards, one per group. Tell the students to sort the cards into
questions, indicating the number of questions that there are and
the number of cards that make up each question. Ideally, the
students should be able to spread out the cards on a flat surface.

. When most of the groups seem to have finished, elicit the correct

combinations and write them on the board.

Use these examples to highlight the following features of
questions:

a. inversion of {auxiliary) verb and subject (Where were you born?
What are your hobbies?)

b. use of “dummy” auxiliary do where there is no auxiliary verb
already (Who do you look like?)

. In pairs, students can ask each other, and answer, the questions.
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CONSOLIDATION
1. Copy and hand out - or project - the following matching task.

a. What do you do? No, I live with my parents.
b. Are you married? Six months now.

¢. Do you have your own flat? No, I'm single.

d. Are you seeing anyone? He's a student.

e. How long have you been together? | sometimes sing in a group.
f. Whar does he do? P an assistant in a bookshop.

g. How do you spend your free time? Heavy metal.
h. Whar kind of music do you like?  Yes, I have a boyfriend.

2. Ask students, working individually and then comparing in pairs, to
match the questions with the answers,

3. When you have checked the task, mask the questions, or ask the
students to fold their papers in half so that the questions are
hidden. In pairs they then try and reconstruct them, using the
answers as clues.

USE

1. Using the above questions - or similar - students interview one
another in pairs. Then they write a short summary of the
information they have found out.

2. Monitor the writing stage to ensure that the summaries are more or
less correct. Then collect them and display them around the room.
If possible, ask students to supply photos to go with each
“interview”.



LEVEL

TIME

EXTRAS

Nohe

Lower intermeadiate +

60-80 minutes

Section B
LEAD-IN ACTIVITIES

1.

1.

2.
3. Then tell them the following:

Find the questions

Write a few words on the board. They should be related to you personally
to make the activity motivating for your students, for example:

17 years )

Queen Charlotte Isfands

red

Yes, | am.

. Tell your students that these words are answers to personal

guestions about you that they are supposed to ask you. To avoid
lengthy spans of silence help with the questions by using mime.

. Whenever they successfully elicit one of the answers on the board

from you, tick the word(s) concerned. The actual questiens to the
answers above are:

How long have you been a teacher?

Where are you going for your next holiday?
What colour is your car?

Are you married?

Note, however, that in order to make this activity motivating for
your students it is essential that the words you have written on the
hoard are related to you personally.

Interview your teacher

Tell your students to imagine that they are doing a personal
interview with you. Tell them you will answer any question they ask.
Give them time to think of at least three questions.

Ask them to write their questions down.

Close your eyes and imagine you are asking me your questions one
after another. Imagine what answers | am going to give you. Take your
time. When you think you know what I'm going to answer, open your
eyes again and note down what you think my answers would be.

4,

5.

Put your students into pairs or groups. Tell them to share their
guestions and the expected answers.

Ask your class to sit in a semi-circle with you at the front. Tell them
that you are now really going to answer their questions as openly
as you can. Say that, although highly unlikely, it could happen that
you feel you do not want to answer one of their questions. And if
50, you will say the question is too personal.

. After your students have finished their interviews ask them to

compare the answers you gave with the ones they expected. This
can be done as a class activity or in small groups. It can trigger off
both intensive discussion in class as well as give you a very good
insight into how your students perceive you.

iR T, ~ e
ST DL GURETIS N DT

185



186

=
&

Variation
Immediately after you have responded to the question, ask your
students to compare each answer with the answer they expected.

PRESENTATION OF MODEL TEXT
1. Write the following gapped text on the board:

When ?
Why : ?

Why ?
— three questions !
Can ?

Do ?
What's ?

- three questions |

. Ask the class to guess the missing words. Whenever somebody

comes up with a correct guess, write it in. We have seen teachers
use mime, gesture, nodding, and silent mouthing of words to elicit
whale texts from their students without themselves saying a single
word. A more direct form of prompting is to give the first letter of
a word and get your learners to guess.

This is the text you should end up with on the board:

Model text

When are you going to do this?

Why didn’t you come earlier?

Why didn’t you think before you spoke?
- three gquestions | hate.

Can [ talk to you about this?

Do you think what | did is okay?
What’s your favourite song?

- three guestions I like.

» Speculation about the model text
1.Organise your students into pairs. Get them to imagine as many

details as they can about the person who wrote the text above. Give
them a few questions to guide them, for example:

How old do you think the person is?
What does he/she look like?

What are his/her interests?

Do you think this person would be
interesting to talk to? Give your reasons.
The person mentions six questions in the
text. Who do you think asked these
questions?



Have all the questions been asked by the same person?
Select one of the questions mentioned in
the text. Describe what you think actually happened.

2. Ask each pair to report their findings.

RECONSTRUCTION OF MODEL TEXT

1. Ask your students to look at the model on the board for a short
period of time.

2. Then, while they are still studying the text, quickly rub most of it
out leaving only the following:

?

7

7

- questions !

?

7

?

- questions |

3. After twenty seconds ask students to reconstruct the text orally.

TEXT CREATION
Then get themn to write a text based on the model. Tell them that they
can include any number of questions they want.

TEXT SHARING

Tell your students to stand up, mill around and find a partner. The
students read their texts to each other. A lively talk among the pairs
might follow. When a pair have finished, they each find another
partner to read their texts to.

Variation
If you work with adults you may want to use the following model text:

Why didn’t you tell me beforehand?
What's the point of all that?

How come you haven't finished?

- three questions | hate.

How was your day?

Would you like to join us?

What other choices have we got?

- three questions | like.

T et
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LEVEL
Elementary—lower
intermediate

TIME
30 minutes

WHAT IS + ADJECTIVE?

Section A

AlM
- to teach questions farmed by what is + adjective

DISCOVERY

1.

Dictate or write up the following question:

What's gray and has four legs and a trunk?

If necessary, allow students time to consult with each other or use
a dictionary. If students answer An elephant, answer, No, it’s a
mouse going on holiday. You will probably need to explain the play
on words, ie, trunk = elephant’s nose AND a large suitcase.

Now, repeat the procedure with this question:

What’s brown and has four legs and a trunk?

(Answer: A mouse coming back from a holiday)

. Use the two questions to highlight the use of what as the subject

of the question.

CONSOLIDATION

1.

Copy and hand out this matching exercise. Explain that the
questions and answers are all elephant jokes. {If you are teaching
adults you may want to point out that these are children’s jokes, so
are not necessarily very funny!) Students can work in pairs, using
dictionaries if available.

. What's big and grey and wears  a. An elephant with the measles!

a mask?

. What's grey with red spots? b. A drip dry elephant!
. What’s yellow on the outside and ¢. An elephant in a washing machine!

grey on the inside?

4, What's grey and never needs d. An elephant on roller skates!
ironing?

5. What's grey and goes round e. The elephantom of the opera!
and round?

6. What's big and grey and has f. An embarrassed elephant!

o~

16 wheels?
What's grey but turns red? g. An umbrellaphant!

. What's big and grey and protects h. An elephant disguised as a bananal

you from the rain?

Check the answers, and explain the jokes if necessary. (The
answers are: 1-e;2-a:3~ h:4-b;5-¢6-d;7-1,8-g.) Ask
the students which joke (if any!) they found the funniest.



USE

. Challenge the students to design their own jokes, using the

formula What's X and has/does etc Y? Students can work in pairs or
groups of three. Remind the students that the jokes don’t have to
be very funny. Nor do they have to be about elephants - they could
also be about mice, frogs, or crocodiles, for example.

. Ask volunteers from each group to ask one of their jokes to the rest

of the class.

. Vote on the best (or worst!) joke.
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"EXTRAS

LEVEL
Elementary-lower
intermediate

TIME
30-40 minutes

None

Section B

PRESENTATION OF MODEL TEXT
< Read out the model text.

Maode! text

What's hard? Tests on Monday.
What's short? Games on Sunday.
What's frightening? An angry teacher.
What’s fun? Ice cream after school.

* Gathering associations

1.
2.

3.

4,

5.

Go to the board and write the word school.

Ask your learners to shout words to you. Add all these words onto
the board.

Form pairs and ask each to group the words on the board under the
following headings: frightening, interesting, difficult, okay, hard,
long, relaxing, unfair, great, fun, short.

When they have finished, ask each pair to add words from other
topic areas (not school} under each of the headings.

Ask each pair to read their words out.

TEXT CREATION

1

[SLIN 8

. Ask everyone to lay out their word lists in the centre of the

classroom. The spread of papers becomes a word source for writing
in step 3.

. Read out the model text once or twice more.
. The students write their own texts based on the model. Encourage

them to stroli around the centre of the room checking the word lists
from time to time.

Variation
If you work with adults you may want to use the following model text:

What's hard?

Getting up en Monday mornings.
What's fun?

Watching men ironing.

What's great?

A glass of wine after a hard day’s work.
What's relaxing?

Lying in a hot bath.

What's off-putting?

Someone picking their nose.




5
LEVEL
Elementary

TIME
45 minutes
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QUESTIONS WITH DO

Section A

AIMS

- to review the different uses of do/does
- to focus on question formation with do/does

DISCOVERY .
1. Copy and distribute - or project - the following film titles.

1.

Do You Love Me?

2. Boys Don’t Cry

CWOWNOYUT bW

—

. Alice Doesn’t Live Here Anymore

. Don’t Look Now

. Where Do We Co from Here?

. Does This Mean We’re Married?

. Please Don't Eat the Daisies

. They Shoot Horses, Don’t They?

. What Did You Do in the War, Daddy?
. Why Do Fools Fall in Love?

2. Ask the students, working in pairs, to identify and classify the
different uses of do/don’t, does/doesn’t. If you think the class
needs some guidance, you can provide them with the following grid
which they can fill in with examples from the titles:

3. Check the task. Here is how the grid should be filled in:

auxiliary verb main verb

question negative

auxiliary verb main verb
question negative
1,5,6,8 10| 2,3,4,7,8 9

Note that (8) is both negative and a question. You could further
subdivide the uses of the auxiliaries according to the number and
person, or whether they are imperative. For example:

singular plural
first person 5
second person 1
third person 3,6 2,8,10
imperative 4,7
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4. Copy and hand out (or project) the following worksheet, and ask
the students to complete it from memory.

You Love Me?

. Boys Cry

. Alice Live Here Anymore

.. Look Now

. Where We Go from Here?
This Mean We're Married?

. Please _ Eat the Daisies
. They Shoot Horses, They?
. What Did You in the War, Daddy?
10. Why Fools Fall in Love?
CONSOLIDATION
1. Write the following table on the board:
1 2 3 4
Why do fools fall in love?

2. Elicit other words or phrases that can go into column 3 of the table.
Do the same with column 4.

3. Have a race. In pairs or small groups, ask students to generate as
many questions as they can by changing elements in columns 3 and
4. The pair or group that can produce the most questions in one
minute are the winners. '

4, Ask individuals to read out some of their questions, and see if
anyone can answer them!

USE
1. Read, or project, the following information about some of the films
mentioned in the Discovery phase:

Don’t Look Now is a thriller. It was filmed in Venice in 1973, It stars
Donald Sutherland and Jjulie Christie.

Boys Don’t Cry is a drama, made in 1999 starring Hilary Swank. It's
based on the true story of a boy who is really a woman.

Please Don’t Eat the Daisies is a comedy starring Doris Day. It was
made in 1960.

Why Do Fools Fall in Love (1998) is a bio—-pic, based on the life of a
50s pop singer who died tragically young.



3.

Where Do We Go from Here? is a musical starring Fred MacMurray
and it was made in 1945.

Draw attention to the types of film that are mentioned: thrilfer,
drama, comedy, bio-pic {ie, a picture based on someone’s
biography), and musical. Elicit other types of films, eg, horror,
sciance fiction, costume drama, western, animation, etc.

Aslk individual students Do vou like thrillers/musicals etc? What's
your favourite comedy/ horror film etc?

. Ask the students, working in pairs or small groups, to compose

similar questions in order to find out each other’s taste in films.
When they have four or five questions, ask them to stand up and
circulate, asking and answering their questions. They should
remember any opinions that match their own, and report these to
the class at the end of the activity, using this formula {(which you
can write on the board):

X likes horror films, and so do /.
Y doesn't like costume dramas, and neither do 1.
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LEVEL
Elementary

TIME
40 minutes

EXTRAS

A soft ball or a knotted
scarf; model text on OHP
transparency or poster
paper

Section B

LEAD-IN ACTIVITIES
* The teacher’s likes and dislikes

1.

U

Ask your students to write down three things that they think you
like and three they think you do not like. Tell them that they should
not include anything that everybody knows about you, but
speculate about things that are not commonly known about you.

. After a minute ask everyone to pair up and pool their notes.
. Pairs join up into groups of four and produce joint lists.
. One member of each group reads out their speculations to the

class. You record the guesses on the board in two columns.

. Comment on the guesses and ask guestions, for example:

Why do you think | don’t like pop music?
It's true that I like cooking. Do any of you like it too?

* The learners’ likes and dislikes

1.
2.

Get the class into a circle.
Toss your ball to someone and address them like this:

Suzanne, do you like animal films?

If Suzanne answers with yes, go on asking until her answer is no.

. Then it is her turn to throw the ball to another member of the

group. Continue in this way for about three minutes.

PRESENTATION OF MODEL TEXT

1

2.

. Tell the class that you are going to present a text to them (on OHP)

and read it out to them. Tell them they’ll have ten seconds to study
the text after you finish reading it. Say you'll remove the text and
they’ll have to write down what they can remember.

Read out the text below.

RECONSTRUCTION OF MODEL TEXT

1.
2.

3.

In pairs, students try to rewrite the whole text.

When they have finished, ask someone to come to the board. The
class dictate and this student writes the text on the board.
Display the original model text for comparison.

She asked,

‘Do you like sport?’

I said no.

She asked,

‘Do you read a lot?’

I said no.

She asked,

‘Do you like rock music?’
{ said no.



She asked,

‘What do you like?’

I said,

‘Raindrops on the window.’

TEXT CREATION

1.

3.

Everyone writes two lists about themselves under these headings:

Things lots of people know I don’t like
Things not many people know | don’t like

. Students write their own texts based on the model and the prompts

below. Allow about five minutes.

He / she asked,

He / she asked,

He /she asked,

He / she asked,

! said,

Presentation of texts.
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LEVEL
Lower intermediate

TIME
45 minutes

QUESTIONS IN THE THIRD PERSON ...

Section A

AIMS
- to review adverbs of frequency
- to review question forms with why do...7

DISCOVERY
1. Draw the following cline (ie, graded line) on the board, and ask
students to copy it:

2. Dictate the following adverbs of frequency and ask students,
working individually, to place them on the cline in the appropriate
place. Demonstrate what you mean by writing a/ways at the top end
of the cline.

0%

never
sometimes
rarely

often

almost always
almost never

3. Ask students to check in pairs, and then hand the board pen to one
student and ask them to write never on the cline in the appropriate
place. Continue with the other adverbs. Note that sometimes has a
much wider range than the other adverbs, and can extend from
almost zero to over 50%.

CONSOLIDATION
1. Dictate - or write on the board - the following sentences:

Boys cry.
Chickens fly.
Politicians lie.

Dogs smell.
Babies yell.
Teenagers rebel,

Girls chatter.
Old people get fatter.
Exams matter.




. Ask the students, working individually, to choose an adverb of

frequency for each sentence and place it in the correct position in
the sentence. For example:

Boys almost never cry.

Old people often get fartar.

. Organise the students into pairs or groups of three and ask them

to compare their answers. Encourage them to come to an
agreement on an adverb in each case: this may mean that they will
have to persuade one another.

. Elicit one example from one of the groups. Eg, Boys almost never

cry. Turn into a question, with Why: Why do baoys almost never cry?
Write this on the beoard, and elicit some possible answers.

. Ask the students to turn the rest of their statements into why-

questions and to write these down,

. They should then all stand and circulate, asking their questions and

taking note of some of the better answers. They can then report
these to the whole class.

USE

1. Write the following tabie on the board:

Why do some people always ear?
parents never |
teachers sometimes
children rarely
adults often
boys almost always
girls almost never
etc.

. Ask students, individually, to think of a question, using this model,

that they would really like answered. For example, Why do some
people always jump the gueue? Why do boys often fight? They
should write their question at the top of a blank sheet of paper.

. Each student then passes their question to the person sitting on

their right. They each read the question they have been given, and
write an answer on the bottom of the paper. They then fold the
answer over, so that it is out of sight, and hand the paper on to the
next person, who does likewise. This continues until the paper
returns to its original owner, who then opens out the answers,
reads them, and selects the best one. These can then be read out
to the whole class.
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LEVEL
Lower intermediate

TIME

30 minutes
EXTRAS
One large sheet of poster
paper for each group of
four to five students;
{optional} dictionaries

Section B

LEAD-IN ACTIVITIES
» Noun search

1.

Ask your learners to work in groups of four.

2. Hand out one large sheet of poster paper to each group.
3. Ask everyone to note down on their sheets of paper as many nouns

as they can think of. Countable nouns should be put in the plural,
however, Give some examples. If they use dictionaries, encourage
them to go beyond what they have been taught so far.

* Sentence creation

1.

2.
3.

Working in pairs, students create sentences based on the following
structure:

taste of
smell of
sound like
look like
feel like

always
often
sometimes
rarely
never

does

Why do

Ask your students to create as many combinations as possible and
to include unusual ones such as Why does popcorn always smell of
hamsters?

Elicit their sentences and write them anto a sheet of poster paper.
Display the poster on the wall so that everybody can see it easily.

TEXT CREATION

1.
2.

3.

Ask your class to form new pairs or groups.

Ask each group to create a text by selecting some of the sentences
from the poster paper and arranging them so that they read like a
poem. They may want to give their text a title. Here is an example
written in one of the classes in which this technique was tried out:

Why does popcorn always smell of hamsters?
Why does work often taste of tea bags?

Why does poetry sometimes sound like rain?
Why does the lunch break rarely look like roses?
And why does war never sound like music?

The students then read out their texts in class.

ACKNOWLEDGEMENT
This lesson has been adapted from an idea in The Inward Ear (Maley
and Duff 1989, p.138).
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intermediate + (adults)

Section A

AIMS

- to introduce which as an interrogative pronoun
- 1o review comparative forms of adjectives

DISCOVERY

1. Copy - or project ~ the following picture of sharks.

Tiger Shark

White Shark

2. Dictate - or write up - the following questions:

Which is bigger - the Whale Shark or the White Shark?

Which is fonger - the Tiger Shark or the Hammerhead Shark?
Which is more aggressive - the Tiger Shark or the White Shark?
Which is more dangerous - the Whale Shark or the Tiger Shark?

- Ask students to discuss these questions in pairs and suggest answers.
They should use this model (which you can write on the board):

We think that the X shark is bigger/ more aggrassive/ more
dangerous than the Y shark.

. Copy and hand out the following text, which the students should
read silently, in order to see if they were correct or not.

e -
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The Tiger Shark weighs up to a tonne, and is about five metres
fong. It is extremely aggressive. It likes shallow water. So it's very
dangerous to swimmers,

The Whale Shark grows up to 15 metres fong and weighs up to 20
tonnes. Despite its large size it is harmless to people.

The White Shark is the strongest and most aggressive of all sharks.
it can grow up to 6 metres long and weigh 3 tonnes. It prefers the
open sea, but it will occasionally attack swimmers.

The Hammerhead Shark lives in tropical waters. It weighs around
half a tonne and averages around three metres in length. It has an
aggressive character and can be quite dangerous.

Check the answers. Ask students which of their initial answers were
correct/incorrect.

6. Go back to the original questions and highlight the form which is +

comparative adjective?

CONSOLIDATION

1.

Draw two large concentric circles on the board. Elicit the names of
some animal pairs and write these in the outer circle. You can
prompt ideas by giving one “half” of a pair. For example: dog/cat;
tiger/lion; African elephant/Indian elephant; gorilla/chimpanzee;
polar bear/brown bear; eagle/falcon; blue whale/sperm whale;
cobra/python, etc.

. Elicit adjectives that could be used to describe animals and write

these in the inner circle. For example, smalfl, flarge, strong,
dangerous, intelligent, fast, deadly, friendly, common, rare, etc.

. Elicit a question using Which....? that uses words on the board. For

example, Which is stronger: the gorilla or the chimpanzee?

. Answer the question using a “frame” such as the following, and

write it on the board:

I’m not sure, but | think the gorilla is stronger.
I’'m pretty sure that...

. In open class, the students then each take turns to formulate a

guestion based on the words on the board. They should nominate
who they wish to answer it. e

. Those questions that they can’t answer ~ but are keen to answer -

can be set as the basis for a homework task: Try and find the
answers in an encyclopedia or on the internet!
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USE
. Write up a pair of popular brand names - for trainers, for example,

or for cars, or for mobile phones. Pose the question: Which is
better: X or Y? Respond to students’ answers by asking Why do you
think so?

. Ask the students to prepare and conduct a “market survey” of the

rest of the class. To do this, they first work in groups of three or four
to prepare some gquestions, using Which is + comparative. Give each
member of the group a letter: A, B, C, D. When they have prepared
five or six questions, re-group the students by asking all the As in
the class to sit together, all the Bs to sit together, and so on.

. Each student asks the questions they have prepared, taking notes

of the answers. Remind them to ask Why? questions, as well as
Which? questions.

. The students then return to their original group to collate their

answers, and to prepare to report on them to the whole class. To
provide a guideline for this, write the following rubric on the board:

[number] out of [number] people in the class think that X is better than Y.
This is because ..... and .....

s N
T2 30 Question Forms
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LEVEL
Intermediate + (adults)

TIME
40 minutes

EXTRAS
Class set of gapped text
B; OHP and transparency

Section B

PREPARATION

Write the following words on an OHP transparency:

is facking belong depend on  integrity %
realise valuable fulfilment fame @
rejoice destructive failure

LEAD-IN ACTIVITY

* Remember the words

1. Tell your students that they will have only a few moments to look
at the words. They will have to remember them and are not allowed
to write anything down.

2. Switch off the OHP. Ask your students to write down as many words
as they remember.

3. They then call out the words. You write them on the board.

4. Add the ones they may not have remembered. Ask them to form
meaningful sentences with the words.

PRESENTATION OF MODEL TEXT A

1. Read out model text A to your class.

2. Ask students to close their eyes. Read the text again, slowly.

3. Say that you are going to read out the text a third time. Ask
everyone to note down - while you are reading - any associations
they have with the text (eg, what they disagree with, people or
situations they are reminded of, etc.). If necessary, give an example.

4. Then discuss the content of the text. Ask also what associations
they had,

Model text A

Fame or integrity: which is more important?

Money or happiness: which is more valuable?

Success or failure: which is more destructive?

If you look to others for fulfilment, you will never truly be fulfilled.
If your happiness depends on money, you will never be happy with
yourself.

Be content with what you have;

rejoice in the way things are.

When you realise there is nothing lacking,

the whole world belongs to you.

Lao Tse, Tao Te Ching (chapter 44}

In one of the trial classes the students seemed to agree with
everything the text says. The teacher got a discussion going by
giving a few personal examples:

The text says ‘Be content with what you have'. This makes me think
of a situation in my life when | really wanted to have a new car.
1 really wanted to have it. So | finally bought it. Once I had it, it was
nort ar all important for me any more.

)
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PRESENTATION OF MODEL TEXT B

1. Hand out copies of gapped text B.

2. Tell your students that each dash stands for a letter. Ask them to
fill in the blanks individually and then check with their partner(s).

Gapped text B
Wo___. o_ act

fit'_ n__ know_ _ __.
it oecuri_ ...

3. Read out the model text for the final check:

Model text B

Words or actions: which are more
effective?

Looks or charisma: which is more
convincing?

Knowledge or curiosity: which is more
valuable?

It's not words that count,

it’s actions,

it's not looks that count,

it’s charisma,

it’s not knowledge that counts,
it’s curiosity.

TEXT CREATION
Ask your students to work in pairs and to write their own texts. They
can then read them out or display them in the classroom.

Note

You might want to tell your students that the Tao Te Ching by Lac Tse
is an ancient Chinese book of wisdom. Stephen Mitchell’s inspiring
translation (1988) also contains an excelient introduction.
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WHO DOES IT BELONG TO?

LEVEL . Section A
Lower intermediate +
S AIM

TlME. - to teach questions and answers with the verb belong
30 minutes

DISCOVERY

1. Make a show of collecting five or six personal items from individual
students in the class, such as a ring, a mobile phone, a pen, a
watch, a dictionary, a personal stereo. Check that the class know
the names of these items in English. For fun, also have a large
denomination note (such as fifty euros) accessible but hidden.

2. Hold up the objects one by one, and ask Who does this belong to?
and Does this belong to you? Write the questions on the board.
When the ownership of an item is identified, say It belongs to X, and
write this on the board as well.

3. Finally, produce the fifty euro note and ask Who does this belong
to? When individual students (jokingly!} claim the note, say No, it
doesn’t belong to you. It belongs to me!

4. Highlight the questions and answers on the board, eliciting a
translation (if the class is monolingual) or a paraphrase (if they are
not), such as Whose is this? (for Who does this belong to?).

5. Ask one student to come out, to take the role of the teacher, with
a new set of cbjects borrowed from the class.

CONSOLIDATION
1. Prepare a set of true and false statements, with befong. For
example:

% a) The South Pole belongs to Australia.
@ b) The Beatles songs belong to Michael Jackson.
¢) Michelangelo’s David belongs to the Vatican.
d) Tahiti belongs to France.
e) The USA once belonged to Britain.
f) China belongs to Hong Kong.
g) Part of the Moon belongs to the USA.
h} Buckingham Palace belongs to the British Royal Family.

You can also include some local information, such as any landmark .
that belengs to a private individual, a university, and so on.

2. Copy and distribute the sentences and ask students to rate them

true or false, working in pairs or small groups. Those that they
believe are false they should try and correct.
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3. Check the task in open class. The answers for the sentences above
are:

1

~N oo w

ca

USE

. false: the South Pole belengs to nobody.
2.

true: at ieast, he owns the publishing rights to most Beatles
songs.

. false: in fact, the ownership of this statue is contested between

the italian government and the city of Florence.

. true.

. true.

. false: Hong Kong belongs to (The People’s Republic of) China.

. false: none of the Moon belongs to anybody (although bits of

moon rock belong to various people and organizations).
false: it belongs to the British nation

1. Play a guessing game, using objects that clearly belong either to
the people in the room, or to the school or institution. Demonstrate
this by saying I'm thinking of an object in this room. Can you guess
what it is? Insist that students ask only ves/no questians, including
Dees it belong to...7

. Students take turns sitting at the front of the class and being "it",

ie, the person thinking of the mystery object. Whoever guesses the
object correctly takes a turn as “it". If students are forgetting to ask
guestions with befong, you can make it a rule that, for each turn, at
least one belong question must be asked, before the person who is
“it” yields their turn.
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LEVEL
Lower intermediate +

TIME
30-40 minutes

EXTRAS

Cassette of soft,
meditative music; several
sheets of poster paper,
felt-tip pens; class set of
model text

G
©

Section B

LEAD-IN ACTIVITIES

* Visualisation

1. Play some soft, meditative music. Ask your students to seat
themselves comfortably with their backs straight and their bodies
in a relaxed position.

2. Lead them into a guided visualisation. For example:

Feel your contact with your chair and the floor ... allow yourself to
relax while you are listening to my voice and the sound of the music
... and if you want to ... you can come with me now... and imagine
that you are now standing in the middie of a beautiful meadow...
feeling the warmth of the sun on your skin ... and the gentle breeze
... and when you look down you can see the soft, green grass and
the flowers... and vou start to walk, feeling the grass under vour
feet... take your time and do everything at your own pace ... and
while you are walking along ... looking around you ... seeing all the
beautiful colours of the flowers around you ... and the butterflies
and the birds ... you can feel a sense of freshness and joy

... take all the time you need to feel the grass and to look around
as you walk and then, slowly, at your own pace you return to our
classroom ... take your time ... slowly open your eyes ... take a deep
breath and stretch a little, welcome back.

= Creation of posters

1. Switch off the cassette recorder. Put several sheets of poster paper
and a box of felt-tip pens of different colours on the floor.

2. Ask your students to jot clown whatever comes to mind (words,
sentences, pictures). Play some soft music again while they are doing this.

* Reflection

1. Stick all the posters on the wall.

2. Get your students to sit in front of the posters in a semi-circle,

3. Let students comment on the posters, ask each other questions or
talk about their experiences during the guided visualisation.

PRESENTATION OF MODEL TEXT
1. Give each student a photocopy of the model text below {or show it
on the OHP, write it on the board or read it out),

Who does it belong to,

the blue of the sky

on a beautiful morning in September?

Who does it belong to,

the singing of the birds

in the trees by the river?

Who does it belong to,

the smile on your face

when we happen to meet among the ¢crowd?

TR
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2. Ask your students to study the text for two minutes.
3. Get them to remember the text without looking at it.
4. Elicit the text and write it on the board.

TEXT CREATION

1. Clear the text off the board.

2. Ask students to work in pairs and write their own texts following
the pattern below, which you can dictate or write on the board.

3. Ask them to think of a title for their text.

Who does it (do they) belong to,
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CHAPTER 4
COMPLEX SENTENCES







LEVEL
Intermediate +

TIME
30 minutes
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IF + PRESENT PROGRESSIVE

Section A

AIMS

- to highlight the use of afways + present progressive to talk about
annoying habhits

- to introduce the sentence pattern: if + present progressive (for
giving advice)

DISCOVERY
1. Write the following dizlogue on the board, and read it aloud:

A: My dog barks all the time.
B: That's nothing. My dog is always barking!

2. Ask the students to say why B’s statement sounds more forceful,
more emphatic. The answer is that the use of the present
progressive “stretches” the activity, making it sound non-stop and
continuous. Point out that, because of this, the present progressive
+ always is often used to express annoying habits. For example, My
brother and sister are always fighting.

3. Continue the dizlogue by writing a third line:
A: If your dog is always barking, take it to the vet.

Point out that this use of an if~clause plus an imperative is a way of
giving advice.

4. Ask the students to work in pairs and to write similar, three-line,
dialogues that begin with the following lines:

My teeth hurt.
My teacher shouts at me.
My Dad smokes a lot.

5. Ask pairs of students to read their dialogues aloud, taking different
roles.

CONSOLIDATION

1. Copy and hand out the following exercise. Ask students to match
the two halves of each sentence. They can do this individually and
then check together in pairs. Allow them to consult dictionaries, if
available:

T LLGmDiex sanlances
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[f your neighbours are always having parties tie it up.

If your phone is always ringing hide them.

If your dog is always running away eat sorething.

If your nose is always running feed them.

If your sister is always borrowing your things go and join them.
If your stomach is always rumbling ignore them.

if your friends are always making fun of you unplug it.

If your cats are always miaowing blow it.

2. When you have checked this task, ask the students to mask the

left-hand column, and, working in pairs, to try and reconstruct the
if-clauses,

USE

1.

Write on the board Someone is always reading my emails. Elicit
some possible ways of dealing with this problem, beginning /f
someone is always reading your emails.... For example, ...change
your password; ...lock your computer; ... send yourself an email,
saying that someone is reading your emails!

. Ask students, individually, to think of a problem they have

experienced because of someone else’s annoying habits. Distribute
some blank cards, about the size of a playing card, so that
everyone has one. On one side they should write their problem, in
the form of a sentence beginning Someone is always...

. Collect the cards, and re-distribute them. If anyone receives their

original card, take it back and give it to someone different. Ask
everyone to read the problem and then write, on the back of the
card a suggestion, in the form of a sentence beginning /f someone
is always.... Make sure they leave space for at least two other
responses.

. Collect the cards, and repeat the last stage. Do this one more time

until each card has three pieces of advice. Collect the cards, and
take one at random. Read out the problem, and then the three
pieces of advice. Ask the class what advice was best. Do the same
with a few more of the cards.




LEVEL

Intermediate +

TIME
50 minutes

EXTRAS
OHP transparency of
poem ‘Mart’s advice’;
(optional} class set of
jumbled text 8 and
gapped text C

Section B

PRESENTATION OF MODEL TEXT A

1. Display text A on the OHP. Explain any words that you think your
students won’t be able to guess.

2. Read the poem out twice. The students work in groups of three.

3. Turn off the OHP. Two members of each group try to reconstruct
the text in writing from memory. Call up the third member of each
group. Show them the text and give them two minutes to study it
before returning to their groups.

4. The third student then assists the other two members in
reconstructing the text.

Model text A
Mart’s advice:

if someone’s acting big with you,
if someone’s bossing you about,
fook very hard at one of their ears.
Keep your eyes fixed on it.
Don’t let up.

Stare at it as if it was

a mouldy apple.

Keep staring.

Don’t blink.

After a bit

you'll see their hand

go creeping up to touch it.
They're saying to themselves
‘What's wrong with my ear?’

At that moment
you know you've won.

Smile.
McGough and Rosen, You Tell Me - there's na Ale in it. Puffin Books 1981, p.31

» Checking the text

1. Several groups read out what they have written.

2. Read out the original version again.

3. Present text A on OHP or poster paper again so that the students
can correct their texts.

PRESENTATION OF MODEL TEXT B ‘

1. Hand out a copy of jumbled text B or write it on the board and ask
the students to unscramble it.

2. They read their versions out. Then you read out the original.
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Jumbled text B

take out a mirror,

‘What’s this all about?’

or ‘Einstein’, *Karl Marx' or
‘the Marx Brothers.’

if someone’s laughing at you,
Keep holding it

Smile, pocket vour rnirror and then
put your hand in your pocket,
If someone’s teasing you,
After a while they'll ask

hold it to their face.

so that you feel very small,
slowly say, 'Freud’

if someone’s pulling your leg,

TEXT CREATION
1. Ask everyone to write down at least two sentences starting with /
don’t like people who.... Ask some students to read out their

2.
3. Show your class how to transform this sentence so that it fits the

sentences. For example:

Model text B

If someone’s teasing you,

if someone’s pulling your leg,
if someone’s laughing at you,
so that you feel very small,
put your hand in your pocket
take out a mirror,

hold it to their face.

Keep holding it.

After a while they'll ask
“What's this all about?’

Smile, pocket your mirror and then
slowly say, ‘Freud’

or ‘Einstein’, ‘Karl Marx’ or
‘the Marx Brothers.’

{ don’t like people who never fisten.
I don’t like people who complain all the time.
On the board write a sentence called out by a student.

structure of the model text. For example:

| don't like people who never listen

becomes

If somebody never listens to you

{ don’t like people who never look at me

when | say something
becomes

If someone never looks at me when | say something

Get your learners to transform ten to fifteen sentences in this way.

If somebody always interrupts you

If somebody never cares for your feelings
If somebody never shows any gratitude

If somebody tells you lies

if somebody talks about you behind your back

. The students write their own texts individually or in pairs. Ask

some of them to read their texts to the class or to each cother in

groups.
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LEVEL

30 minutes

WHENEVER

Section A
AIM

to introduce the use of time clauses with whenever

DISCOVERY
1.

Write or dictate the sentence Every time | see a shooting star, |
make a wish. Check that students understand shogting star and
make a wish.

. Ask students to think of one word that could replace every time. If

they can’t think of it, teach them whenever. Erase Every time and
substitute Whenever...

. Elicit other sentences of a similar type, by asking, for example,

What do you do whenever you see a black cat? What do you say
whenever someone sneezes?

CONSOLIDATION
1. Distribute, or project, the following poem, and ask students to fill

in the gaps using words in the box. They can wark individually at
first, and then compare their answers in pairs.

blue depressed bright best alright

4

Whenever I'm with you
| feel ...

Whenever I'm with you
The future’s ____.
Whenever you're not here
'mreally ____.

Whenever you're not here
I miss you.

Whenever we're apart

s B
But whenever we’re together
t'sthe ______}

. Check the task {the missing words are - in order - alright, bright,

blue, depressed, best.

Say each line of the poem, and ask the class to repeat it, paying
attention to the rhythrm.

Ask the students, in pairs, to practise saying the poem. Then call
on volunteers to recite it to the class.

Y, T
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USE

1. Ask the learners, working in pairs, to write at least one more verse
of the poem. It's not important that it rhymes, so as long as the
sentiment is right. To help, here are some possible first lines:

Whenever you're away...
Whenever I'm by your side...
Whenever | hold your hand...

2. Students can then exchange and read each other’s verses.

216
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LEVEL
Lower intermediate +

TIME

Section B

PRESENTATION OF MODEL TEXT

1. Write whenever on the board.

2. Tell the students that it is the beginning of a sentence you have in
mind. Ask them to shout words to you. Help them to guess what
follows by using mime and gesture. Whenever a student gives you
a correct word, note it onto the board as below.

Whenever
my teacher
looks at
me
through
his

thick
glasses

!

feel

very small.

Variation

If a student offers a word you aren’t looking for, write it to one side
and try to use it to build up a new vertical text which incorporates it.
Sometimes you can end up with several texts as shown below. This
array was created in one of our trial classes with thirteen-year-olds at
the beginning of their third year.

//t%ﬂzww/\]

dher
’ o #y s lorve
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gﬁ.ﬂ'ﬁf
z 7 liad
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:ﬂ/t;ﬂw%/t s sl
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TEXT INTERPRETATION

1. Get your students to read through the model text again.
2. Ask them to say why the writer feels small. Note their suggestions
on the board. This is what a class of thirteen-year-olds came up

with;

The writer

- never does his homework

- s new at school
- plays truant
- steals

- doesn’t like the teacher

- /s always nervous
- is bad at school/
— cheats a lot

~ plays lots of tricks on his teacher

3. Ask them to speculate what they think the reasons for the person’s
behaviour could be. Note these speculations on the board too. Here
are the suggestions from the above class:

The writer

- comes from a broken home

- has lots of problems with his parents

- is often hit by his parents

- ‘s mother is dead. His father has no time.

- is stupid

- takes drugs

- watches too much TV
— is a bit crazy

TEXT CREATION

Ask your students to create their own texts based on the model text.
The following texts were written by learners from the trial class:

Whenever
my dog
eats his
food with
his big
teeth,

| feel
good
because
he doesn’t
need any
food for
the rest of
the day.

CHAFTER 4. Complex sentenoes

Whenever

my football team
has lost

a match

our trainer

feels angry,
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Variation :
If you work with adults you may want to use the following model text:

Whenever

my cofleagues at work

say a cheerful ‘Good morning’,

! ask myself

how those people always manage
to get out of bed

on the right side.

ACKNOWLEDGEMENT

We owe the idea for the model text (Whenever my teacher...)to the late
Hans-Eberhard Piepho.
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IF- SENTENCES + PAST PERFECT

LEVEL. Section A
Intermedlate +
e e e e AIM
TIME - to introduce the third conditional (if + past perfect)
40 minutes
DISCOVERY
1. Write Lucky? Or Unlucky? at the top of the board, and draw two

heutral faces underneath. Tell the students that they are about to
hear two stories, and they have to decide if the person in each story
was lucky or unlucky.

. Point to the first face and read (or tell) the following:

This is Sam. He had a plane to catch. But on the way to the airport
his taxi broke down and he was late arriving so he missed the
flight. That particular flight crashed and everyone was killed.

. Ask Was Sam lucky or unlucky? If there is some doubt, tell the story

again. Establish that Sam was lucky and challenge the students to
tell you why. It is likely that someone will try to produce a sentence
with /... Help them formulate this, and write it on the board, in the
form: If he had caught the plane, he would have been killed. Or: If
he hadn’t missed the plane, he would have been killed.

. Point to the second face and read this text:

This is Cindy. Every week she buys a lottery ticket with the same
number: 2222. Last week she didn’t have the right change, so she
didn’t buy a ticket. You guessed it. Last week the winning number’
was 2222 and the prize was nearly a million dollars.

. Repeat the procedure above (stage 3), this time establishing

Cindy’s bad luck, and eliciting, and writing up, the sentence: /f she
had bought a ticket, she would have won nearly a million dollars.

. Highlight the form and the meaning of the two sentences {(about

Sam and Cindy). Establish the "hypothetical past” meaning, eq, by
asking Did Sam catch the plane? (Answer: No). Did Cindy buy a
ticket? (Answer: No). Can they change things? (Answer: Noj. Point
out the use of the past perfect in the if-clause, and the use of
would + the perfect infinitive in the main clause. You could also
point out the typical contractions that occur in spoken language, ie,

If he'd caught the plane, he would've been killed.
if she'd bought a ticket, she would've won nearly a miilion dollars.

. Flicit further sentences about each situation, by asking, for

example, What would have happened if Sam’s taxi hadn't broken
down? What would have happened if Cindy had had the right

e .
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change? Write the answers on the board, eg, /f Sam’s taxi hadn't
broken down, he wouldn't have been late. If Cindy had had the right
change, she would’ve bought a ticket.

8. Progressively erase each sentence from the board, removing a word
at a time, while asking individual students to repeat the sentence,
until no words are left.

9. In pairs, students should then try to reconstruct zll the sentences by
writing them down from memory. As an optional extra, they could
also write their own versions of the short texts about $am and Cindy.

CONSOLIDATION
1. Copy and distribute - or project - the following jumbled sentences.

a. she/gor wet/Iffwouldn’t/had/have/taken her umbrella/Claudia
b. scored a goal/lost/Ben/we/If /would/lost the match/hadn’t/have
¢. Tibor/passed the exam/he/studied harder/If/would/had/ have
d. saved her document/Monica/she/have/If/wouldn’t/lost it/had
e. chased the cat/If/wouldn’t/the dog/hadn’t/have/it/been run over
f. Tommy/slept in/had/he/if/wouldn’t/set his alarm clock/have

2. Ask the students, working in pairs, to unjumble them.

3. Still in pairs, the students should then write a mini-situation (like the
Sam and Cindy stories) that leads up to each of these six sentences.
(Alternatively, assign one mini-situation to different pairs.)

USE

1. Tell the class a true story about yourself or someone close to you,
where you were either lucky or unlucky, and where events could
have taken a different course. But, just befare the end of the story,
withhold the conclusion. For example,

Once, when | was travelling in the Middle East, | was sitting in an
outdoor café, having a cup of coffee. Next to the café some
workmen were doing some work on a building. For some reason, |
decided to move to another table. Five minutes later, a huge
wooden beam slipped from the grasp of one of the workmen, and
fell onto the seat where I had been sitting...

2. Challenge the class to provide an if-sentence to complete the story.
Eg, If you hadn't moved, you would’ve been injured or even killed!

3. Ask the students to do the same: first to compose, then tell to their
neighbour, a story whose conclusion would be an if-sentence.
Their neighbour has to supply the missing if-sentence.

4. Ask individual students to tell their neighbour’s story to the class.

doe I e
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LEVEL

Intermediate +

TIME
50 minutes

EXTRAS

(Optional) Class set of

worksheet

Section B

LEAD-IN ACTIVITIES
- Questions that change the story

1.

Write the following on the board:

What would have happened if ... | hadn’t... | kissed (Sleeping
Beauty?)
had ... (kissed the queen
instead of Sleeping
Beauty?)

Announce that you are going to tell a fairy tale, a folk tale or a
story. Ask your class to interrupt you whenever they want to.

. Teli your story, pausing frequently to encourage students to

interject past conditional questions, If students do not interrupt you,
prompt them somehow (eg, by gesture). As students ask questions,
answer them and adapt the story accordingly. For example:

Student:  What would have happened if Little Red Riding-Hood had
looked through the window before entering her gran’s house?

Teacher: She would have known that it wasn’t her gran lying in
bed. So she would have run back the way she had come,
clutching her basket.

Student:  What would have happened if the wolf had realised that
she was running away?

Teacher: He would have stormed out of the house to try to catch
Little Red Riding-Hood. So let’s say he was running after
the little girl who, however, after a while, happened to
look back. When she saw the wolf, she froze...

= Tell your own story

1.

Form groups of four. Each group member should tell a story. The
other three in the group must each ask two questions with which
they can change the course of the story.

. Each student finds a partner frem another group and tells both

their own original story and the story that resulted due to the
questions asked in the group phase.

PRESENTATION OF MODEL TEXT

1.

2.

Hand out the following worksheet (or write both texts as well as the
words in the box on the board).

Ask everyone to complete the sentences by filling in the gaps with '
words from the box underneath.

Worksheet

If she had me Iflhad . herroses

I would have ; she would have . _me
If she had at me andifshehad . me

CHAFTER &1 Compliex sentences
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! would have

— forher.

Ifshehad _______meto

[ would have a song,
ifshe had

! would have a poem
and if she had ______me

! would have said ‘Yes.’

| would have her cheek
and if  had _________ her cheek
she would have

and ifshe had

I would have her

That her cheeks were
the colour of roses.

kissed - blushed - embraced
- looked at - told - bought ~
blushed - asked - written
- embraced - smiled - kissed -
nodded - painted a picture
- blushed - composed - wanted -

3. Ask vour students to read out their texts,

4.

Present the model texts.

Model texts

If she had looked at me

f would have blushed.

If she had nodded at me

! would have pajnted

a picture for her. .

If she had wanted me to

| would have composed a song.
If she had smiled

! would have written a poem
and if she had asked me

! would have said ‘Yes.’

TEXT CREATION

The students write their own texts based on the model. Follow up with

if I had bought her roses

she would have embraced me
and if she had embraced me

| would have kissed her cheek
and if { had kissed her cheek
she would have blushed

and if she had blushed

! would have told her

that her cheeks were

the colour of roses.

presentations of these texts to the whole class.

CTHAPTER 4: Complex senianges
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LEVEL
Intermediate +

TIME
40 minutes

+ REPORTED SPEECH

Section A

AlM

- to highlight the features of reported speech

DISCOVERY

1. Copy and hand out - or project - the following jumbled dialogue.

Alternatively, copy the dialogue and cut it up into its individual
lines. Give each group a set of lines so that they can physically
unjumble them. :

She: ’m too busy to talk,

She: You don't talk, you whinel

She: Jack was talking to me.

She: No, I'm not. Why?

He: I'm also talking to you!

He: You won't talk to me.

He: You don't seem to be too busy to talk to Jack.
He: Are you mad at me?

. Check the task. The most likely order is the following:

He: Are you mad at me?

She: No, I'm not. Why?

He: You won't talk to me.

She: I'm too busy to talk.

He: You don't seem to be too busy to talk to Jack.
She: Jack was talking to me.

He: “I'm also talking to you!

She: You don’t talk, you whine!

. Ask two students to take the different roles and to read the

dialogue aloud.

. Now, hand out - or project - the following skeleton of the dialogue:

He asked her if

She said that ... and asked him why.
He complained that

She replied that

He pointed out that

She explained that

He reminded her that

Cruelly, she told him that

. Ask the class for ideas as to how they would complete the first and

second lines. For example:

He asked her if she was mad at him.
She said that she wasn’t and asked him why.



6. Use these examples 'to demonstrate three principles of reporting

speech (when the reporting verbs are in the past), ie,

1. tense “backshift™: are 2> was
2. pronoun shift: you -> she; me > him
3. lack of inversion in questions: are you mad <> (if) she was mad

. Ask students, working in pairs, to complete the rest of the

description of the conversation, using reported speech. Check this
with the whole class. A possible version of the answer might be:

He asked her if she was mad at him.

She said that she wasn’t and asked him why.

He complained that she wouldn't talk to him.

She replied that she was too busy to talk.

He pointed out that she didn't seem to be too busy to talk to jack.
She explained that jack had been talking to her.

He reminded her that he was also talking to her.

Cruelly, she told him that he didn’t talk, he whined.

8. Ask students to cover up the criginal dialogue and/or mask it on

the board. Then, working in pairs, they should try and reconstruct
it, using the reported speech version as an aid.

CONSOLIDATION

1.

Qrganise the class into pairs or small groups. Ask each group 1o
write a short (6 to 8-line) dialogue, in direct speech, of a similar
type to the one in Discovery, ie, of a couple either having an
argument, or, after an argument, making up.

. They then exchange their dialogues with another group and

transpose these into reported speech.

. The new versions of the dialogue are returned to the original group

for checking .and commentary.

USE

o

T T
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. Organise the class into groups of three. Nominate a topic, such as

Daily routine or Free-time activities or Favourite movie. Two
students in each group then have a short conversation - half a
minute is probably enough - while the third student listens.

. Ask selected “listeners” to briefly report to the class on the

conversatign that they were the observers of, using reported
speech.

. Continue the activity, this time changing the topic, and the roles,

50 that there is a new listener in each group. Repeat a third time,
so that everyone has had a chance to listen and report.

e o pm ) e g e e e
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LEVEL
Intermediate +

50 minutes

EXTRAS

{Optional) class set
skeleton text A and
jumbled text B

of

B

(=
&

Section B

LEAD-IN ACTIVITIES
= Quotation from a young aduit novel
Read out the following text to your students.

Jeff, a high school student, visits Ellen, a classmate, to apologise for
his rude behaviour towards her at school.

‘Hey, Ellen,’l said,’... listen Ellen, don’t cry. Listen... .. I'm sorry. |
didn’t mean what I said.’

‘Yes, you did,” she said. You did mean it.’

‘No, I didn't,” | lied. ‘It was just a fousy day for me. You know how it is
sometimes. You have a lousy day, and you just say stupid things that
you don't mean. Honestly, Ellen, | didn't mean it.’

Marilyn Sachs. The Fat Girl, Corgi Freeway 1987, p.45

* Personalising the topic ,

1. Talk about a situation in which you said something different from
what you thought or feit.

2. Ask your students what the reason for your behaviour might have
been and note their ideas on the board. For example;

fear / not caring / not wanting to hurt /shyness / etc.

PRESENTATION OF MODEL TEXT
1. Ask your students to work in pairs at constructing a text from the
skeleton below. Allow about five minutes.

Skeleton text A

Ps___Id__..". ¢c.__

b__td__ o __ G i___ t.__,
P's___t__ c____._ w__ag___i___,
b__ I w___ ' s5___ W______ b r_____ Fo__ 1___
g———---:
a__f___._.ls___.to..ad____w__Ff.__w___m._.,
b__tw__t____a_._. wW___aa__

a__ 1 h____m____._ fo_ d____ t_____

fr_____ d___"_ w___t_d_

2. Re-form the class. Elicit the completions and add them onto the board.

Model text A

I said | didn’t care,

bur I didn’t fancy going into town,

I said the cinema was a good idea,

but | wasm't sure whether | really felt like going,
and later | said that a drink was fine with me,
but | was tired and worn out

and I hated myself for doing things

! really didn’t want to do.

1 e
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* Interaction

1. Ask your students to write down key words for a situation in which
what they said was different from what they thought.

2. Ask them to share their recollections in groups of four.

SECOND RECONSTRUCTION
1. Hand out copies of the jumbled text below,
2. Working individually, students put it in the correct order.

Variation
Put the text on an OHP or on the board for students to copy.

Jumbled text B

when she explained all the details,
when she showed me her new machine,
But | felt good about my lies

but | thought that

! said ‘how interesting’

playing chess with a machine was awful,
because she is such a lovely girl.

but | thought that a computer was

! said ‘wow’

! said ‘marvellous’

when she played a game on the screen,
but [ thought that the view from her room was nice.
the fast thing { would buy for myself.

Model text B

! said ‘how interesting’

when she showed me her new machine,
but I thought that a computer was

the last thing | would buy for myself.

i said ‘marvellous’

when she explained all the detaijls,

but | thought that the view from her room was nice.
[ said ‘wow’

when she played a game on the screen,
but I thought that

playing chess with a machine was awful.
But I felt good about my lies

because she is such a lovely girl,

TEXT CREATION o ‘ o

1. Following the model, your students write their own texts. Allow
about fifteen minutes.

2. Students read their texts out loud.
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IF-CLAUSE FOR UNREAL NON-PAST SITUATIONS

LEVEL Section A

Intermediate +

e mtat oo @ mion o mwsenmen. L tao s e A‘M

TIME - to introduce if-clauses used to talk about unreal, non-past
50-60 minutes situations (the “second conditional”)

DISCOVERY

1. If you have a projector, copy and project the following grid for a
period of not more than 30 seconds. Tell the students to study it
and to remember as many words as they can. Then turn it off and
ask the students to write down the words they can remember, at
first individually, and then comparing in pairs. If you don’t have a
projector, copy the grid, and distribute it face down. At a given
signal, students turn it over and study it for 30 seconds. They then
hide it, and write down the words they can remember.

% black young short big good
@ weak small hot north tight
old loose south white right

bad tall cold wrong | strong

2. Tall the students that the twenty words form ten pairs of opposites.

Before you reveal the words again, ask if they can find the pairs.

(This activity will help fill in some of the blanks in their memory.)

Reveal the words again, for about 15 seconds, and allow them to

amend their lists, both individually, and in pairs. Finally let them

= : study the words at their leisure, to see if they have them ali, Check
that they have identified the ten pairs of opposites.

3. Now, ask the students to imagine a “topsy-turvy" world where
everything is upside down and back-to-front. For example, say,
Imagine if black was white. Or if old was young. Or if good was bad.
Ask the students to think silently about this for a short while. Elicit
some ideas from the class, or prompt them by giving some examples
of your own. For example, /f black was white, this would be a
blackboard, not a whiteboard. If old was young, | would be younger
than you. If good was bad, Olga would be a bad student! etc.

4. Write some of these examples on the board. Draw attention to the
use of the past tense form in the if-clause, used to express an
unreal situation in an imaginary present. Point out, too, the use of
the conditional would only in the main clause. ‘

CONSOLIDATION

1. Ask the students, working in pairs or small groups, to come up with
other examples of a topsy-turvy world, using adjectives from the
grid in the Discovery stage. They should write these onto overhead
transparencies, if available, or onto a poster-sized piece of paper.
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2.

Collect the transparencies, or the posters, and display them,
Correct any inaccuracies, but make sure you comment positively
about evidence of the students’ imagination and creativity.

USE

1.

Describe an imaginary event in your life, for example how you
would like to spend a forthcoming landmark birthday (your 30th,
40th, or 50th, let’s say) or an anniversary. The description could be
something like this:

I'd like to celebrate my Xth birthday in the mountains, just with a
few friends and close family. I'd rent a house for a week, near a
lake, and we’d all stay there ~ there’d be about 12 of us. During the
day we’'d go for long hikes or we’d go canoceing on the lake. In the
evening we'd take turns to cook, and then we’d sit round the fire,
and those who are a bit musical would play or sing. It would be
quite simple; there would be no presents or speeches, but just a
chance for people to spend some time together and feel
unthreatened by the passage of time.

. Invite the students to ask you questions about this event.

Encourage them to ask questions beginning Would you...? where
appropriate,

. Allow the students time to imagine their own landmark event. They

can then take turns to tell their partner about it, and to answer their
partner’'s questions.
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LEVEL
Intermediate +

TIME
40 minutes

EXTRAS

Class set of jumbled text;

a few bilingual
dictionaries

=
&

Section B

LEAD-IN ACTIVITIES
* Introducing a person

1.

2.

-

Describe the appearance and personality of someone you know
well.

Read out a text along the lines of the model below to fit the person
you have just described.

Mode] text
A person | like

If he was a colour, he'd be beige,

if he was a sound, he'd be a low hum,

if he was a smaell, he'd be rain on a sunny day,
if he was an animal, he'd be a bear '
and if he was food, he'd be a juicy steak.

Collecting words

1. Write a grid on the board and ask everyone to note at least five
words for each heading on a sheet of paper.
COLOURS SOUNDS SMELLS ANIMALS FOOD

Encourage use of bilingual dictionaries. Allow about three or four
minutes.

2. Elicit the students’ words and write them on the board.

PRESENTATION OF MODEL TEXT
1.
2. Ask your students to put the right endings with the right beginnings.
3. Read out the correct version.

Hand out copies of the jumbled text.

Jimbled text
A person | don't like

If he was a colour, he’d be a spider.

if he was a sound, he’d be porridge,

if he was a smell, he'd be a dirty grey,

if he was an animal, he’d be burning tyres,

and if he was food, he'd be the hissing of a snake.



Model text
A person ! don't like

If he was a colour, he’d be a dirty grey,

if he was a sound, he'd be the hissing of a snake,
if he was a smell, he'd be burning tyres,

if he was an animal, he'd be a spider,

and if he was food, he'd be porridge.

TEXT CREATION

Ask your students to write their own texts. They can write about a
good friend, somegne in their family, people they know from the
media, etc. Tell them not to forget to give their text a title. The
following text was written by a fourteen-year-old student:

A person | don’t like

If he was a colour, he'd be a dirty yellow,

if he was a sound, he'd be the grunting of a pig,
if he was a smell, he’d be petrol,

if he was an animal, he'd be an elephant,

and if he was food, he’'d be a fat chicken.

P wnt ~ i PR S
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REPORTED COMMANDS

LEVEL Section A

Lower intermediate +
U AIM

TIME - to introduce reported commands
30 minutes

DISCOVERY

1. Deliver five or six commands to the class, such as Stand up, turn
around, turn around again, put your left hand up, raise your right leg,
jump, and sit down again. You may need to demonstrate the
commands by doing them yourself at the same time as you say them.

2. Ask the class, Can you remember the instructions? When students
start to recall them, encourage them to use the sentence frame;
You told us to.... Write it on the board.

3. Announce that you are going to give the class more instructions.
This time precede some of the instructions with Don’t... as in Stand
up, don’t turn around, put your right hand up, don't jump... etc.

4. Repeat stage 2 above: this time, model and write up the sentence
frame: You told us not to...

CONSOLIDATION
1. Copy and distribute - or praject - the following table:
A
@% The teacher told me (not) to talk.
Jack’s father you to be quiet.
Jill’s mother him to cheat.
My friend her to laugh.
Another student us to be good.
i them to eat up.
to be silly.

2. Read out the first of the following sentences. After each sentence
ask if anyone in the class can report the sentence, using a sentence
constructed from the table. For example, “Be quiet,” said another
student to me. = Another student told me to be guiet.

!
2
3
4.
5.
&
7
8

. “Be gquiet”, said another student to me.

. “Eat up,” her mother said to fill.

. “Don’t talk,” said the teacher to the students.
“‘Don’t cheat,” my friend said to me.

“Be good,” said Jack’s father to Jack.

. “Don’t laugh,” | said to my sister.

. “Don’t be silly," the teacher said to us.

. “Cheat,” said jack’s father to fill.
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3.

Read out the rest of the sentences, pausing after each one. The
students should write down the reported version of each one, and
then compare their answers in pairs. If necessary read out some -
or all - of the sentences again.

When you have checked the task, ask students, in pairs, to do the
same. That is, one student says a sentence using direct speech and
the other responds by reporting it. The sentences can be based on
the table, or they can be created by adding new elements into its
columns.

USE

. Write the following questions on the board: Why? What happened?

What did you do?

. Tell the class about something that you were once told to do, or not

to do. Use this sentence frame: Once/The other day, [...] told me
to... or Once/The other day [...] told me not to.... For example:
Once, my headmaster told me to cut my hair. Or, The other day my
doctor told me not to worry. Encourage the students to ask you
guestions about this event, using the questions on the board as
starters.

. Ask each student to write two or three statements using the same

maodel. In pairs or small groups, they take turns to read their
statements aloud, and to answer the questions of their classmates.
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LEVEL Section B

Lower intermediate +
7T T T o LEAD-IN ACTIVITIES

TIME. * Mime the action

‘_;_O_m’?ifs____ 1. Ask your students to work in groups of four. They decide on four
EXTRAS actions to mime, eq, eating spaghetti, riding a bike, playing table
Class set of text A tennis, etc. Allow about three minutes.

2. Re—form your class. Ask one student from each group to come to
the front of the class. One after the other, ask them to start
miming. The other students try to guess, for example:

Are you playing the guitar?
Are you making pizza?

PRESENTATION OF MODEL TEXTS
1. Hand out copies of model text A and ask your students to read it
to themselves, .

Model text A
! told him not to open the door with a hammer,
@ ! told him not to sit on the vase,
! told him not to try to catch the
IS birds in the cherry tree,
@% I told him not to eat the cactus,
[ told him not to feed the cat with the goldfish.
Phew! Isn't he a bloody nuisance.

2. Say you are going to read a similar but different text twice. Tell your
students not to write anything down until you have finished reading
it out. Their task is to change text A according to what they hear
(text B).

3. Read model text B twice.
4, Students read out their new version. Comment on accuracy.
5. Read text B out again. Students compare their texts with text B and
correct.
Trick; Model text B
@ I told him not to open the can with a spoon,

i told him not to eat the flowers in the vase,
N i told him not to jump down from the balcony,
@% I told him not to drink the perfume,
I told him not to cut the cat’s claws.
Phew! Isn't he a bloody nuisance.
» Making lists o
1. Students work in groups of four to write ten sentences of the pattern:

I/She/He told him/her/me not to... (paint the kitchen with honey)
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if there are five groups, each group makes five copies of their list of
sentences, if there are six groups, each writes six copies and so on.

2. Each group hands one copy to each of the other groups and keeps
one for themselves,

TEXT CREATION

1. Choosing from the raw material contained in their various lists,
each group writes a text structured like text B. But encourage them
to think of their own ending.

2. They then read their texts out loud.

This text was written by a fourteen—year-old in his fourth year of
English.

I told her not to put jam into her

enemy’s hair,

I told her not to water the flowers

with our best wine,

I told her not to lock her fittle

brother into the lion’s cage,

| told her not to put poisonous snakes

into her parents’ bedroom,

{ told her not to burn down the school,

but she didn't listen and now

she writes postcards from a place

right in the centre of the Sahara.
Variation o

If you work with adults you may want to use the following model text:

! told him not to try

to repair the washing machine,
! told him not to forget

to keep the dog on the lead,

{ told him not to water

the cacti every day,

! told him not to mow

the lawn ar midnight.

And do you know what he said?
‘Didn't | do nicely?’
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LEVEL

Lower intermediate +

TIME
30 minutes

=
(&

COULD FOR POSSIBILITY

Section A

AlM
- to introduce could for hypothetical ability and possibility

DISCOVERY

1.

Write the following gapped sentences on the board, and ask the students,
discussing in pairs, to think of one word that could complete all the gaps:

What ____ | buy with 10 cents?

There's someone at the door. Who ____ it be?

When | was younger,  _____ run up the stairs without stopping.
With her talent, she _.... be famous one day.

| ____ do a lot of things with a million euros.

Excuse me, ___._ you turn the music down, please?

I'm sorry, | _____ n't hear you.

Take an umbrella. It rain.

S@mp a0 DT

. Establish that the missing word is could. Now, ask the students to

identify those examples that refer to present or future possibility -
ie, a, b, d, e and h. Point out that, in some of these cases - eg a,
b, and possibly e - could is interchangeable with can, but that cou/d
adds an element of uncertainty. In d and h, can is much less likely.

CONSOLIDATION

1.

Copy - or project - the following matching exercise. Ask the
students, working in pairs, to make the most likely matches
between the sentences in each column:

. You could start a fire.

. She could be the next President.
. He could be a comedian.

. It could be expensive.

. Take a sweater.

. He’s very funny.

. Don’t play with matches.
. Buy a lottery ticket.

. She’s very popular. . It could get cold.

. Take a book. Then I could fix it.

. All | need is a screwdriver. g. You could win.

. Have you got your credit card? h. It could be a long wait.

51}

Co~I YU b N
bl e = i o T o 3

. Check the task in open class. The answers are; 1 -e; 2 ~¢; 3 -a; 4

-g; 5 - 6-h;7-f,8-d.

. Ask the students to imagine a situation in which some of these

sentences might have been uttered. For example, Take a sweater.
ft could get cold. = two people getting ready to go to a football
match in winter.

Now, ask the students to mask the right-hand column of the matching
exercise, Working in pairs, they should try and reconstruct the
sentences with could that match the prompts in the lefi-hand column.



USE ' -
1. On the board, write the following:

this evening
romorrow
next week
next month
next summer
before | die

2. Demonstrate the activity, by telling the class a plan or wish that you
have for one of the above time periods. For example, { want to visit
Egypt next summer. Encourage them to respond with a statement
beginning Thar could...., It could..., or You could... For example,
That could be exciting. It could be hot. You could take a boat up
the Nile....

3. In pairs, students take turns to do the same.
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LEVEL Section B

Lower intermediate +

ooz~ PREPARATION

TIME Make enough copies of text A for each group of four students. Cut each copy
40 minutes ___ into one-line strips. Copy a photo like the one below for each pair of students.
EXTRAS

Class set of time-phrases LEAD-IN ACTIVITY

fist and photo * Picture associations

1. Ask your students to work in pairs. Hand out a photocopy of a
photograph similar to the one below to each pair.

2. Ask the students to jot down,
on one sheet of paper, as many
words as they can that they
associate with the picture.

+ Structuring word fields

1. Ask the pairs to shout their
words to you. Write them on the
board.

2. Rub out the words. Then,
getting students to help you recall
b, what was on the board, rewrite the
@% words in some kind of principled arrangement. For example, parts
of speech in columns of different colours or in mind-map form
below. Leave this on the board as a help for the students in the

writing phase. C -

(il }‘14!41’4)"# /;I n/rwrx’
et ins Sta Pt
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GAlC

= Thinking back

1. Tell your learners about a childhood dream (eg, wish for the future)
you had.

2. Give each student a copy of the list below. Ask everyone to write
down key words for dreams they had at the times of their lives
mentioned in the list. Depending on the age of your learners, you
might have to adapt the list.

Dream

Last year

Three years ago
Five years ago
Ten years ago
Fifteen yars ago
Twenty years ago

+ Group reflection

Ask your students to talk about their dreams in groups. In a class of
lower intermediate learners it might be helpful to write the following
language on the board:

Last year having...

Three years ago getting ...

Five years ago ! dreamt of winning ...

Ten years ago being ...

Fifteen years ago being able to ...
Twenty yvears ago _ making ...

PRESENTATION AND RECONSTRUCTION OF MODEL TEXT
1. Keeping the same groups, hand out your strips of the mode! text.
2. Ask them to put the strips in order as you read the text. (Read it twice.)

Model text

With a ot more money

| could buy

a horse and a hot air balloon.
With a lot more time

I could build myself a tree house
in the old oak.

What a pity

that / don't have

more spare time

and a lot of money.

Or am f just lucky

to have what | have?

CIMDICH 5ENLEies
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TEXT CREATION
Ask your learners to write their own texts following the model text. If
you think it necessary, write the following skeleton on the board:

Skeleton text

With
could and ,
with
could _ and .
What a ‘
that
and
Or
to ?
TEXT SHARING

Collect the finished texts and mount them, possibly along with some
photos, on poster paper for display on the wall. The students stroll
about and read the texts.

ACKNOWLEDCGEMENT
The technique of mind mapping comes from Teny Buzan. See Buzan
1974 for mare on this form of representation.



LEVEL
Lower intermediate +

TIME -
40 minutes

[ WISH | + PAST

Section A

AIM
- to introduce / wish + past tense to talk about present wishes

DISCOVERY
1. Draw the picture below on the board, or project it. Draw a thought
bubble above the person’s head and write into it / wish I ...

T wishl \)
: y

2. Ask your students for various completions of the sentence. For
example, | wish I had a gun. | wish | could run faster. | wish | was
dreaming.... If the students don't come up with any ideas, prompt
them by saying, for example, gun, run, dream...

3. Write the sentences on the board. Establish that the person is
making wishes about now, (ie, the present), but draw attention to
the use of the past tense verbs: had, could, was... Explain that this
is a kind of hypothetical present,

CONSOLIDATION
1. Present the following table on a poster, or project it, and ask the
class to study it silently for about a minute.

in another country / play the piano /

! had stronger / tidier / so careless / so tired /

fwas / were solve my problems / more time /

fwish | | lived alone / with my girl (woman, guy, man) /

! could a flat of my own / a new bike / a new television /

Iwasn'’t / weren’t | help himther) / live in ... / remember it /

| didn't understood it / a good friend / in love / ill /
understand it / live in peace / a coward /
have to do it / have to leave /

2. Mask the table, and ask students to write down as many
grammatically correct sentences as they can remember. Allow them
to check in pairs.
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3. Invite individual students to read out their sentences. When half of
the class have read their sentences, ask the remaining students
each to choose one particularly meaningful sentence from their
own list. Ask them to say that sentence out loud.

4. Comment on individual sentences by reacting in a natural way. For
example:

Student: 1 wish | lived in another country.
Teacher: Where would you like to live?
Student: In...

USE

1. Prepare sats of about ten to fifteen cards, one for each group of
three to five students. For children, the set can be animals, eg, a
fish, a frog, a cat, an elephant, an eagle, a butterfly, a bear, an
albatross, a seal, a rabbit... For adults, the set couid be the names
of famous people, such as sports personalities, actors, musicians,
politicians.

2. Organise the class into groups and give each group a set of cards
which they place face down. Each student in turn takes a card, and
makes a statement beginning either f wish [ was or I'm glad I’'m not
[name of animal or person on card] and then gives a reason. The
reason cannot be repeated in a succeeding turn. If the rest of the
group judges the sentence to be well-formed and to make sense,
the student gets two points if the sentence began / wish / was ...
and one point if the sentence began I'm glad I'm not... They keep
playing until all the cards have been used.

3. At the end of the game, ask individuais from each group to report
to the class some of the more interesting sentences that were
produced.

Sl ALGITTEN SENIenLRE



LEVEL

Lower intermediate +
TIME

45 minutes

EXTRAS

Class set of worksheets;
substitution table on QHP
transparency or big sheet
of poster paper

2

Section B

PRESENTATION OF MODEL TEXTS
1. Form groups of three.

2. Hand out a copy of the worksheet below to each student. The stu-
dents work together to try to fill in the missing words.

WORKSHEET
Text A [ wish | had more .
fwish [ wasn’t

fwish my fingers quiet
and 1 wish | wasn't thinking of
my hands

round the neck of the fat man

who had just the queue.
Text B [ wish / wasn't so
{ wish I had the to talk to her.
[ wish | could hold my up high.

! wish { wasn't feeling so
like a kitten
in the rain.

* Comparison of texts

blow up /noise /jumped /
patience / planning /
nervous / interesting / lose /
punctual / crying /
thumbs / animal /

would keep / listening /
putting / raising /

voice / laughing

jumped / tired / knee /
happy / hervous /

courage / kept /

raising / head / staring /
crying / small / lost /
putting / faughing

1. Some of the students read their versions to the whole class.
2. Read out the versions below. Tell everyone to check their texts

against the originals.

Madel text A

! wish | had more patience.

| wish | wasn’t nervous.

{ wish my fingers would keep quiet
and | wish [ wasn't thinking of
putting my hands

round the neck of the fat man

who has just jumped the queue,

Model text B

! wish | wasn't so nervous.

I wish | had the courage to talk to her.
{ wish | could hold my head up high
and 1 wish | wasn't feeling so small
like a kitten

fost in the rain.
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NOTE
In the texts above were/weren’t could be used instead of was/wasn't.

TEXT CREATION
1. Learners write their own texts using those above as models. Make

it clear to them that they should follow the same grammatical
framewark (I wish ...}, but add their own ideas and ending.
2. They can then read their texts out foud.



LEVEL

Intermediate +

TIME -
40 minutes

Section A

AlM
- to introduce reported speech with a focus on the past

DISCOVERY
1. Copy and distribute - or project - these pictures and these speech
bubbles.

2. Ask the students to match the speech bubbles to the pictures and
to compare their answers with a neighbour. Check the answers in

open class. The most likely answers are;

[b]

She said she
hasn’t been
feeling well,

She said she
hadn't been
feeling well.

She says she
hasn’t been
feeling well.

3. Ask students if they can explain the choice of tense, hoth of
says/said and hasn’t/hadn’t, in each case. They can discuss this
briefly in pairs.

4. Elicit the students’ ideas, and establish that the choice of tense
depends on both the time of “saying” and the time of "not feeling
well”. When reporting speech, the choice of tense depends on the
relationship between (a} the present moment, (b) the moment of
reporting, and {c) the time of the events that are being reported. In
(1) they are all the same, ie, now. In (2) the time of the event is the
same as now, but the time of reporting is then. In (3) they are all
different, ie now, then and before then.

CONSOLIDATION

1. Copy and hand out - or project - the following jumbled dialogue.
Alternatively, copy it and cut it up into its individual lines, so that
the students can physically manipulate it. You will need one set of
jumbled lines for each group of three students.
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Well, | downloaded it myself.

You told me you had written it yourself.
What's wrong with it?

What's the problem?

No, vou didn’t. | found it on the Internet.
It’s about your English homework.

I did.

The actual order is the following:

3.

What's the problem?

It's about your English homework.
What’s wrong with it?

You told me you had written it yourself,
! did.

No, you didn’t. | found it on the Internet.
Well, | downloaded it myself.

. Once the students have ordered the dialogue, ask them to imagine

the context in which it occurred.

Ask the students, in pairs, to write, rehearse, and perform a similar
dialogue based on one of these situations:

1. An employer discovers an employee has lied in his or her job
interview,

2. A parent discovers their child was lying about what they did last
Saturday night.

3. A customer complains to a car salesman about the car that he or
she bought, which was supposed to be new. '

USE

1.

2.

3.

4.

Tell the class the story of how someone misled you, or lied to you,
or tricked you in some way. For example:

Once, | rented a room in a flat. The person who rented it to me told
me ke owned the flat. In fact, | soon found out that he didn’t. He
was sub-letting it. What’s more, he didn’t have any money himself.
He was depending on me to pay all the rent...

Invite the students to ask you more questions about the situation.
Ask students to think of a something similar that happened to them,
or to someone they know. In pairs or groups of three they take turns

to tell their story. Encourage the listeners to ask guestions about it.

Ask for volunteers to tell some of the best stories to the whole
class.




LEVEL
Intermediate +

TIME
60 minutes

EXTRAS
Several copies of the
model text

Section B

LEAD-IN ACTIVITIES

= Spot the lies

Write some statements about yourself on the board and get your
students to decide whether they think they are true or lies. You score a
point when the students consider something that is true to be a lie and
vice versa. If the group cannot decide, take a majority vote. For example:

Teacher: My grandmother was born in Ireland.

When | was a child, we kept chickens in our ceflar.
! once travelled round Cornwalf on a tandem bike.
My favourite series on TV is ...

! hate spinach and would never eat it.

* What's your score?

1.
2.

Tell the students to pick a partner they do not know very well.
Both write down five sentences which they then read out to their
partner, who guesses whether the sentence is true or a lie. The one
wha guesses scores a point for each correct guess. For example:

Student 1:  When { was a child, | had a cat as a pet.

Student 2:  True.

Student 1:  No, it's a lie, I always wanted to have one but 1 was
never allowed to keep a pet. (No point for Student 2)

. Get the class into a circle. Each student reports their score and

gives just one example of something they guessed wrong. It might
be helpful to write the following on the board,

Hisako/Alain said she/he had...
had met...
had been to ...
| thought it was a lie (true), but it's true (a lie).

PRESENTATION OF MODEL TEXT
1.

Put three to six copies of the model text up on the walls around
your room. There should be at least one copy for each three
students. Ask your students to copy it onto sheets of paper which
they must leave at their desks or tables, That is, since the text is
not in large lettering, everyane has to get up, read part of the text,
go back to their seat, write down what they remember, go back to
the text and read a bit more, and so on.

Madel text

He told us he had an uncle in fapan
and he said

they had spent their holidays in
Hawaii

- ey Pomr s pge -
LALOIMBIEX Sentancly
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and he added

that his father had bought a Porsche
and he told us that they had a house
as big as the school building

but then we found out

that he was just like us,

but a liar.

2. When everyone has finished, read out the text. Students check their
copies. (Perhaps, as you read, stroll around and check that
everyone is producing an accurate copy.)

ACKNOWLEDGEMENT
We learnt this technigue from Mario Rinvolucri.

TEXT CREATION
Everyone writes their own text based on the model and presents it to
the class.

« Lies don’t pay

1. Tell your class about a time you or somebody else told a lie and
regretted having done so.

2. Write the key words from the story on the board.

3. Allow a few minutes for the class to think about a time somebody
lied. 1t does not matter whether they experienced the situation
themselves or whether they heard/read about it or saw it in a film.

4. Tell them to write about the situation using key words only. Give an
example.

5. Ask a student for his or her key words. Write them on the board.
Invite the others to flesh out the story individually or in groups.

Variation
If you work with adults you may want to use the following model text:

My new acguaintance told me

he loved parachuting

he said he went to the theatre

at least once a week

he added that he had played in an
orchestra some time ago

and he mentioned

that he had travelled all over the
world,

but he forgot to tell me

that all these things

had only happened inside his head.



LEVEL
Intermediate +

TIME
45 minutes

IF- CLAUSE + PAST

Section A

AlM

- to introduce the second conditional, statements and questions
DISCOVERY

1. Write the following question on the board: If someone gave you a

magic lamp, what would you wish for? Check the meaning of magic
lamp and wish (by reference to Aladdin, perhaps). Ask the students
to think silently for half a minute. Elicit ideas from volunteers. As
they suggest things - such as a trip to London, or a mountain bike
- reformulate these in the form of complete sentences: Nino would
wish for a trip to London. Carla would wish for a mountain bike.

2. Write some of the students' ideas on to the board, in the form of a
complete second conditional sentence:
If someone gave Carla a magic lamp, she’d wish for a mountain bike.
3. Establish that this is an imaginary situation. Draw attention to the
past-tense verb in the if~clause = the hypothetical present. And
point out that she’d is a contraction for she would.
4. Ask each student to write a full sentence about their own wish,
using the pattern: If someone gave me ..., I'd...
CONSOLIDATION
1. Copy and hand out - or project - the following table:
If someone | liked asked me for... I'd feel...
someone | didn’t like asked me to ... | wouldn’t be...
someone | didn'tknow told me to.... tell them to. ..
caliedmea... say....
invited meto ... try to..
offered me .... pretend to ...
refused to ...

2. Construct an example sentence using the table. For example, /f

someone | didn’t know offered me money, I'd be suspicious. Invite
the students to ask you why, and give a reason.

3. Ask the students to do the same, ie, to construct four or five

sentences based on the table, working individually. Then, in pairs
or small groups, they take turns to read them to one another, and
to ask further questions about them.
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4.

Aslk individual students to read one or two sentences out to the class.

USE
1. Write the following rubric on the board:
brave
generous
How honest are you?
adventurous

g

bad

romantic

Tell the class that they are going to conduct a survey in order to
answer one of these questions. First they will need to devise
multiple choice questions. Give an example for brave:

If you saw someone being mugged in the streat, would you

a. call the police?

b. go and help them?

C. run away?

Organise the class into groups, and assign an adjective from the
rubric in Step 1 to each group. Ask each group to prepare four or
five questicns for their adjective. Assign a letter (A, B, C, etc) to
each person in each group. Re-group the class by asking all the As
in the class to sit together, and all the Bs, and so on. Once they are
re—grouped, they take turns to ask their questions to each member
of the group, and to note down the answers.

. Students now go back to their original groups; and report their -

findings. They then prepare a summary of their survey, consisting
of sentences such as: ‘

If they saw someone being mugged, most people said they would
call the police...

Individual students from each group then read out their summaries to
the class.

HAPTER 47 Complex sentences



LEVEL

Intermedlate A+

TIME

40-50 minutes

EXTRAS
None

Section B

PRESENTATION OF MODEL TEXT

1. Read out the model text twice. Your students should not write
anything down.

2. After the second reading, they try to reconstruct the text
individually.

3. In pairs or groups of three, students compare notes. Each
group/pair agrees on a fuli version,

4, They read their texts back to you,

5. If there are discrepancies from the model text, read it again to allow
for another check,

Model text

If they asked me to cut my hair
I'd grow it fong.

If they told me to tidy up my room
I’d make a mess.

If they ordered me to study harder
I’d burn my books.

But the trouble is

that they leave me alone

and | hate them for that.

TEXT CREATION

1. Give your students the following skeleton text and ask them to
write their own texts. Instead of //me the students may, of course,
use he/him, she/her, we/us, they/them.

Skeleton text

If they asked me
I'd
If they told me
i'd
If they ordered me
I'd
But the trouble is
that
and |

2. Publication of texts.

Variation
If you work with adults you may want to use the following model text:

If she asked me
to give up cigarettes,
’d start smoking cigars.
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If she told me

to help with the washing up,
I’d break all the plates.

if she asked me

to do the shopping,

I’d spend the money in a pub.
If she asked me

to stop eating chips

I'd gorge myself on them.
But she accepts me

the way | am

and that drives me mad.

e L - :
LRARTER & Tomnlew samerced



LEVEL
Intermediate +

TIME
30 minutes

GERUND

Section A

AlM
- to introduce gerunds {-ing forms) as clause subjects

DISCOVERY

1

. Write the following sentences on the board:

Making grammar mistakes is OK.
Speaking English is the best way of learning it.
Learning a language is like learning to ride a bike.

. Ask the students if they agree with these statements. They can

discuss them in pairs first, but there should also be an open class
discussion. So long as students are showing interest in the topic,
let this discussion continue.

Use the sentences to highlight the use of -ing forms as subjects of
the sentence. Ask the students what the subject of each sentence
is, ie, Making grammar mistakes, Speaking English, Learning a
fanguage. Point out what these subjects have in common - they are
all formed from verb + object combinations, where the verb is in
the -ing form (also called a gerund).

. Elicit some other possible statements about language learning,

beginning with —ing forms. Provide prompts if necessary, eg, Learning
vocabulary... Passing exams ... Being corrected.... Doing homework ...

CONSOLIDATION

1.

Hand out {or project) the following fragmented sayings and ask the
students, working individually and then comparing in pairs, to
match the two halves.

Knowing that something is true
Embracing uncertainty

is better than never trying at all.
is like halving it.

Trving to do something and failing
Sharing a problem with someone
Learning a new language
Travelling towards your destination

answers are:

Knowing that something is true -
Embracing uncertainty

Trying to do something and failing
Sharing a problem with someone
Learning a new language
Travelling towards your destination

is better than arriving there.

Is not the same as experiencing it.
is the first step to inner peace.

is like making a new friend.

. Check the task, including any unfamiliar vocabulary. The expected

is not the same as experiencing it.
is the first step to inner peace.

is better than never trying at all.
is like halving it.

is like making a new friend.

is better than arriving there.
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3. Organise students into pairs. One of each pair masks the above
table, while the other reads the first half of one of the sayings (such
as Learning a new language...). Their partner tries to complete it.
After they have attempted all six sayings, they should change roles.

USE

1. Take one of the sayings from the Consolidation section and ask
students if they agree with it, and why, or why not. Ask them if they
can think of a real-life example that might prove or disprove the
saying.

2. Organise the c¢lass into small groups and ask them to continue
discussing the sayings. Do they all agree that they are true? if not,
why not? Can they think of real-life examples?

3. Ask a spokesperson from each group to report to the class some of
the more interesting points that came up in their discussion.’




LEVEL
Intermediate +

TIME
2 iessons of 40 minutes
each

EXTRAS

Class sets of the table
below, the cut up model
text and a copy of the
skeleton text for each
pair; 30 slips of adhesive
paper (or use Blu-Tack);
felt-tip pens; visuzals
(photos, drawings) for
collages

Section B

PREPARATION

Photocopy the model text: you need one text per group of four
learners. Cut the text up line by line. Write words (see Presentation of
Model Text, Step 2) on slips of paper, one word per slip, written rather
small so that the students have to get up if they want to read them.

Lesson one
The aim of this activity is to make students aware of sensory areas and
their own use of and preferences for certain ones,

LEAD-IN ACTIVITIES
1. Tell your students that different people frequently call to mind very

different kinds of sensory experiences when a word makes an
impression on them. Thus a word like bell might have a very strong
visual impact on a person, who may literally see a colour picture of a bell
when they ‘think’ of this word. Whereas another person, might actually
hear the sound of the church bell of the village in which he used to live
years ago, A third person might actually have the feeling of touching the
metal surface of a bell. And there are people who may have two or more
different kinds of such vivid sensory memories at the same time.

2. Give each student a grid {(below).

3. Tell them that you are going to read them a list of words (see Step
4). They should write each word in the column on the left and tick
the sensory area(s) that they link the word with.

word visual auditory kinaesthetic gustatory olfactory
(seeing) (hearing) (feeling, (tasting) (smelling)
touching,
moving)
bell
4, Read out the following words to your class {or any words you want):

wind - bunch of flowers - beefsteak -
modern painting - mushroom - lake - bike -
mother—father-belt-pop music-cat
chocolate bar
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5. Ask your students to compare their results in groups. You couid

write the following guiding questions on the board:

Which word(s) mostly triggered off the same sensory memories in the group?
Which word(s) triggered off the most different sensory memories in the group?
From your resufts, would you say you are the kind of person who
experiences most through what vou see, what you hear or through
what you can touch or feel?

How far do your findings correspond to what you expected?

« Stem sentences

Present the foliowing prompts and ask your students to write
sentences and read them out later. They might wish to include some
of the nouns from the grid above but they should also use other
words. For example, Smelling horses makes me think of Western films.

Listening to
Hearing
Watching
Seeing
Faeling
Touching
Smelling
Tasting

makes me think of...
brings back memories of...

PRESENTATION OF MODEL TEXT
1. Form pairs and give each a copy of the skeleton text below.

Skeleton text

Listening to

talking about the

vou wanted to and never
makes me

of the that | wanted to write
and never ‘

it also brings back of

| wanted to better

and never

! if 1 will ever

say the to you

that I'd to say.

2. Stick slips of paper on the walls of your room. Each sllp should bear

one of the following words:

like song

get to know

memories things truth
wonder did book
think did say

you fetters intended




Cross ) summer holidays make

finished chocolate pudding tasks
bamboo bridge have happy
people poerm sing

3. Get your students to compiete the text by walking around the
classroom searching for the words they need. Tell the students that
there are more slips than gaps.

4. Ask the pairs to read out loud the texts they have created.

Lesson two
PRESENTATION OF MODEL TEXT
Read out the text below just once.

Model text
Listening to you
talking about the bamboo bridge
you wanted to cross and never did
~  makes me think
@E of the letters that | wanted to write
and never finished.
it also brings back memories of people
{ wanted to get to know better
and never did.
{ wonder if I will ever
say the things to you
that I'd like to say.

RECONSTRUCTION OF MODEL TEXT

1. Arrange your learners in groups.

2. Hand out the cut-up model text to each group.
3. Ask your learners to unjumble the strips.

TEXT CREATION
1. Write down the following words on the board.

Listening to ... (Hearing ... / Watching ... )
makes ... of

It also brings back memories of ...

! wondear if ...

2. Ask your learners to write a text based on the model.
PRESENTATION OF TEXT
1. Ask your students to create a visual (collage/drawing etc.) which

they think fits the text they have created.
2. Display the texts and the visuals in class.
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LEVEL
Intermediate +

TIME
30 minutes

RELATIVE PRONOUNS WHO, WHOSE

Section A

AIM
~ to introduce the relative pronouns who and whose in defining
relative clauses.

DISCOVERY
1. Write the following question on the board, checking any unfamiliar
vocabulary, and ask students to think of the answer:
What do you call a man who has a seagull on his head?
When the students have exhausted their ideas, tell them the answer:
Cliff. If necessary, explain the joke, ie, a cliff is a high rock with a steep
side by the sea, and it is also a man’s name.
2. Do the same for this joke:

What do you call a woman whose hair is purple? (Di).

3. Use these jokes to illustrate the relative pronouns who and whose.
Show how who takes the place of the subject pronoun he.

What do you call a man - ke has a seagull on his head?
What do you call a man who has a seagull on his head?

And that whose takes the place of the possessive adjective her (or his):

What do you call a woman - her hair is purple?
What do you call a woman whaose hair is purple?

CONSOLIDATION

1. Hand out - or project - the following jokes, whose answers have
been jumbled. It will help if you read out the column of answers
first asking the students to listen carefully for clues in their
pronunciation. Ask the students, working in pairs, to match the
questions with the answers. Allow students to use dictionaries if
they are available.

What do you calf a man whose hair is cut short? Matt
What do you call a man who floats on water? Mike
What do you call a man who is very honest? Claude
What do you call a man who has a paper bag on his head?  Rob
What do you call a man whose face is scratched? .. . Sean
What do you call a man whose voice is very loud? Frank
What do you calf a man who lies on the floor? Russell
What do you call a man who steals things? Bob
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2. Check the task, asking the students to explain the jokes, if they
can, and explaining them yourself, if they can’t. (A mat lies on the
floor; mike is short for microphone; if someone has been clawed
they have been scratched; to rob is to steal; if someone has been
shorn their hair has been cut short (but note that the pronunciation
of shorn and Sean is the same only in standard British English}; if
someone is frank they are honest; a paper bag rustles; and things
bob when they float on water.)

3. Ask students to cover the questions, and then, working in pairs, to
try to reconstruct them from memory, using the answers as clues.

4. Ask the students if they can invent some jokes of their own, of the
same type. To help, here are some more names that have other
meanings (ie, they are homographs or homophones). Mark, Pat,
Bill, Will, Jack, Doug, Rod, Herb, Earnest, and Gail, Carol, Mona, Eve,
Joy, Shelley.

USE
1. Write the following table on the board:

| have a friend who...
brother whose...
sistar
etc

| know a person
someone
somebody

2. Demonstrate the task by constructing a true sentence based on the
table. For example, f have a friend who lives in a lighthouse....

3. Pause at this point, and say nothing until a student volunteers a
question. Note that you needn’t ask for a question: your silence will
be sufficient. Answer the student’s question and wait for more to
emerge,

4. Ask the students to construct their own true sentences using the
table and to write these down. Then ask for a volunteer to come
and sit in a seat at the front of the class, and to read their sentence
aloud. They should then answer any questions that are directed at
them (or, if they don't Wish t& answer a particular guestion, should
simply say No comment). When their topic has been exhausted, ask
for another student to come forward, and so on.

WO

CHAPTER 4: Complex sentences e 259



LEVEL .

Intermediate + Section B
i e 1 EAD-IN ACTIVITIES
TIME

) * A person I'd like to get to know
SOminutes 3 Ak your students to write down the name of a person they would
EXTRAS like to get to know. Allow two or three minutes.
A cassette of soft, 2. Ask them for the names they have come up with, write them on the
meditative music board and ask them why they would like to get to know these people.

* A daydream

1. Invite your students to accompany you on a short trip. Tell them to
sit comfortably with their backs straight. Begin to play some soft
meditative music and guide them through a visualisation, for
example;

I want vou to imagine that you are sitting in an aeropiane ... the
plane is taking off and you lean back in your comfy seat .. the plane
is going higher and higher and you can see the blue sky ... you
relax and lean back and dream ... and after some time you can feel
the plane slowly going down and down until you feel it touch the
ground and come to a standstifl.

When you now get off the plane, you can see this marvellous beach
with palm trees right in front of you. There is a small path which
you follow down to the beach. You can feel the sand under your
feet, the warmth of the sun on your skin and you hear the wind in
the palm trees and the waves of the acean. And there, right on the
beach, a person is looking out at the sea, and when this person
turns round you see that it is someone you have wanted to get to
know for a long time. And you both sit down in the warm sand and
begin to talk. Take all the time you need for your talk...

{Allow two minutes)

... Now as the sun goes down, you realise that the time has come
for you to say good-bye, and you slowly walk back along the little
path to the aeroplane that is waiting for you. And you get on and it
slowly takes off and safely takes you back to our classroom here.
And while you are slowly coming back you very clearly remember
the person you got to know on the beach in that foreign country.
Come slowly back now and open your eyes with a feeling of
frashness and joy.

.. 2. Ask your students to share what they experienced, in pairs. Some._ .
might even be willing to share with the whole group.

Variation

1. Suggest that everyone writes down key words about their
experience during the creative visualisation.
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2. Form pairs. 'Student A tries to guess from the key words who
Student B met, what they talked about and so on. B comments on
the accuracy of A’s guesses. Then B guesses about A.

PRESENTATION AND RECONSTRUCTION OF MODEL TEXT

. Display the model text. Omit all occurrences of who and whose.

. Elicit the missing words.

. Read the text out loud.

. Cover up or rub out words of your choice (eg, all the verbs).

- Elicit a reconstruction of the text. Do this three or four times.
Delete different words each time.

. Leave more and more gaps until no prompts are left and students
are repeating the whole text from memory.

Ul s W N =
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Model text

I'd like to get to know

a woman

who has golden eyes

wha wears snakes as necklaces
whose pet is a toad

whose friends are sorcerers
and who,

if I want her to,

slips into a bottle

! keep at my bedside.

TEXT CREATION _ .
1. Display a skeleton of the model text. Students write their own texts.

Skeleton text
I'd like to get to know

a
has
wears
pet is
friends
and
if I want to

2. Publication of texts.
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~ TEACHER’S QUICK-REFERENCE GUIDE

et}

1.1 Language of description Lower Intermediate + 15
1.2 Something is the colour of / something smells, Lower Intermediate + 20
sounds, tastes like
1.3 There is/there are Elementary + 25
1.4 Something/anything Lower Intermediate + 31
1.5 You'd better + bare infinitive Lower Intermediate + 36
1.6 How long did it take you ...2/him ...? It took him Lower Intermediate + 40
1.7 Used to ‘ l.ower Intermediate + 45
1.8 !'d rather be ... than ... Lower Intermediate + 50
1.9 Superlatives Elementary ~ Lower 54
Intermediate
1.10 Comparisons, look good/smell good Lower Intermediate + 58
1.11 Negative + want somebody to ... Intermediate + 63
1.12 Do you mind + object + -ing Intermediate + 68
1.13 To have a try at ... —ing Intermediate + 73
1.14 Too + adjective, imperatives Elementary + 77
1.15 ... felt like... -ing Intermediate + 83
1.16 Hear/see + object + bhare infinitive Lower Intermediate + 87
1.17 Possessive ’s / of Elementary — Lower 92
Intermediate
1.18 | Adjectives/adverbs Lower Intermediate + 97
1.19 Gerund after prepositions Intermediate + 102
1.20 It's high time/It’s about time somebody did Intermediate + 106
something .
1.21 ! wonder why/when ... Intermediate + 110
2.1 Present perfect Have you ever...? Lower Intermediate + 117
2.2 Present perfect continuous Intermediate + 122
2.3 Present tense for narration intermediate + 126
2.4 Present perfect {completion) Lower Intermediate + 130
2.5 Past passive Intermediate + 135
2.6 Going to Elementary - Lower 141
Intermediate
2.7 When + present Intermediate + 146
2.8 Past simple and progressive Intermediate + 150
2.9 Might Intermediate + 155
2.10 Whife + past progressive Lower Intermediate + 160
2.1 Third person -s, doesn’t Elementary 164
2.12 Past tense for narrative, questions about the past Lower Intermediate + 167
2.13 Present perfect (Have you ever ...?) (revisited) Lower Intermediate + 171
2.14 Present simple, affirmation and negation (/ fike / | Lower Intermediate -+ 175
don’t like), defining relative clause
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3.1 Questions Lower Intermediate + 183
3.2 What is + adjective? Elementary - Lower 188
Intermediate
3.3 Questions with do Elementary -+ 191
3.4 Questions in the third person singular, adverbs of | Lower Intermediate + 196
frequency, taste/smell of, feel/look/sound like
3.5 Which as interrogative pronoun Intermediate + 199
3.6 Who does it belong to? Lower Intermediate + 204
4.1 {'f+ present progressive (first conditional), Intermediate + 211
imperatives
4.2 Whenever Lower Intermediate + 215
4.3 If- sentences + past perfect {third conditional}, intermediate + 220
statements and wh- questions
4.4 Reported speech Intermediate + 224
4.5 If- clause for unreal non-past situations Intermediate + 228
4.6 Reported commands Lower Intermediate + 232
4.7 Could for possibility and hypothetical ability Lower Intermediate + 236
4.8 {wish I + past Lower Intermediate + 241
4.9 Reported speech Intermediate + 245
4.10 if- clause + past (second conditional) Intermediate -+ 249
411 Cerund Intermediate + 253
4.12 Relative pronouns who, whose Intermediate + 258

TER OF LESSOME
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